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‘ o F ABSTRACT : '
R ‘ The purpose, of this study was to dév310p a model for ‘ ”,'
evaluation of the Di;tributi&é Education program in Arizona. ’
The model included the following sequenced steps: .

‘1. Identify goals, purposes£§§nd ohjectives -

L4
v

of the pr&grah to be evaluated and the objectives

.

of the evaluation. _ . L

: Yo ‘
N . 2. .Develop measurement criteria and?design
< co

~

instruments to collect and measure.needed data.

. B, . o
3. Determine a*yalid sampling tecnniqte and

hd - . i
: , collect data. »__ - ' BN
) .4. Analyze data in terms of the objectives _ '\\ ' ffw
of the'evalugtﬁon.‘fﬁf . ' . . :
T | 5. . Develop ;he reporf of findings and ® ) .
L . : : : ) ~ - v s\
« implications. . L :
o ) N
6. Make decisions for program modification "
. based upon the findings. . f I \
v 'QuestiOns to be answered the s;Ldy were: . - .

1. Are we accomplishing the purpose of the
. N L ( .
—L § . : : )

. prog¥am? o

2. Is tﬁé instructional program compe%;ncy
based? | '
L v 3. ayhat are the current needs -of the industry? ,
' _ ﬁ 4.’ Are we prepariné'beople for+the rfgﬁt ijg? . {
/' : 5. Are we teachiné the_right content ;to .
\\ accomplish our objectiyes?. v - ' N

- ‘ PR |
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. ) ) . ' X -.- p
6. Do we know the needs of today's students?

; ] : 7
‘ 7. What are the job needs both short-range and- o
. - N : : ‘ (
‘w3 long-range? =~ - oo ) )
» ' ) ‘// . ,
L The study addressed itself to fourteenﬂquectivés which
follow: - . L, )
\ N ’ e
‘1. Survey all Dlstrxbutlve Educatlon students in the state

of Arizona to detetmine their self-concept, and this. w111 be
compared #ith the self-concepts of non-vocational students. -
2. Survey ‘all Distributive Education students in Arizona

to determlne the1r work "’ values, and these work -values will be

) vcompared with value satlsfact{ons as 1dent1f1ed by employ&a

- v

workers in the fi

3
fd of marketlng and dLstrlbutl%n
istributive Educathn students 1n Arlzona will

' :
! i be surveyed to determine their evaluatlon of the current

0 . Digtributive Education program, its objectives, and its achievements.
’ - & . . .
4. All teacher-goordinators in :the state willg be surveyed

l?b’ﬁétermine,their evaluation of the current Distributive Education
. ) \

program, its objectives, and its dchievements. The two surveys

o
will be compared to see if the perceptions of the coordlnators'
and the students.are the same. Another analysls will be Tun to
s ¢ determine if the Distributive Education program objectives in

ﬁ - -
‘' Arizona are identicaI to the perceptions of thg two groups., /

k3

5. An occupatlonaLJassessment of the marketlng/dlstrlbutlon

cluster will be conducted The results will be compajed with the
v . :

needs s determlned by the Department of EcOnomlc Secur1ty

6. National leaderﬁ in the field of DlStI‘lbUthe quc<c10n
{ “~ .

did




, K s . . .
4 . . , : : .
will be surveyed tb determine not o6nly curréﬁt status -but need |,

for ,change and projections;fgr the fgtﬁre in organizatibn and

a&minis%ratiom of the DistribuFive Educa&%pn péogfam. f, i o
7. The o%jqptives and ogtcomes'of‘thé DhCA club p;ogram

will be carefully(anaiyzed to determine iis effécfivene;54aﬁdﬁpr

'need for modifying direction ,and émphasis} A ‘7 ;

8.  Representatives of the business~community will be

surveyed for input regarding curricg}um ckntent; performahce ’

levels, and identification of occupations|to be i?ﬁluded in the-
. ] , -&
cluster. - , , :

9. Review occupgtion@'in the present marketing clugter.
éﬁe

® . \
10. Screen DOT to identify job Pitlels satisfying »
parameters of this occupational élugig;. —_~
11. Screen the USOE classification system to identify . .1
: A . :

‘additional job titles. )

Y

12.. Review the identified titles with thelbirector‘o#

Marketing/Distributive Occupations at the A izona Department of
. . Y

1

. /
ﬁducation. . : ‘ ‘

« Y3. Review the tdbntified titles withlan industrial qdvisory

. ¢, - .
families identified within the occupational ings ‘to idéntify =
omissions and/or inappropriate inclusions.

14. Develop a model for operationally defining the occupational

4

which may fit within these paramecters.

Instruments were sclected or developed to gather the

¢
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Aruitoxt provided by Eic:

»

.

® : . -
necessary data to accomplish these fourteen objectives. The ~
body of the study includes the procedures, findings, and .

recommendations for each of the objectivés. Samples of all

- ~

instruments used to collect the necessary data are included in

B

. the appendix of the study. PN ‘
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in Arizona “since 1957. Since that timeé there have not becn any ,

_the spcaal and\businvssAénvjronmcnt. According to the October’
1973 AVA Jogznnl, cupfi€u1um has becoyé one of the dqmigggt fhcmeg
in vocatibnﬁl education today. LMost tcachcrs and adm1n1<tr;lgrs
have WYeen 5.0 prcoccuplcd with resolving cvoryddy crlscs t§ y have
tended to ignore the demands of curriculum develgpment and .
_managcmcnt,' accordlng to. an ﬂrtldéb by! PaErlck Weagwaff in tht. ‘ 7
October 1973 issue of the A&A Journal. \- ; ' T e
he ) /' o . \. ) -‘. ! - . i :
With the\COn;}nucd emphasis on pcrformanc%,%oals and < . - .

INTRODUCT ION J ‘

BACKGROUND  INFORMATION ON THE STUDY K

¢

The Distributive Education program has been in existence
. [ 4

. .~

radical <hanges made in the content taught or in the progranm

organization and eperation. During the same period, many changes -
, i

have occurred in_.the field of marketing‘and.distributidn'ahd in

Rerformhncc hased instruction, it is imperative that teaghcrs of
all vécatiopal sﬁbjccts.npt'only kné@‘what they?should béytoaéhing

. - . r
but'alsglbe able'to‘defcnd'mhe:time spent by xhéir‘stﬁQeﬁts in
fhe vocational classroom. -This sfudy examines ‘the éotal high

school Dlstrlbutlvc Educatlon program 1n Arizona to seec whether. . -

-

the program as now d051gned is mectlng thc necds of those :tudcnts

] . .
who have carcer goals in markctlng apd.dlstrlbutlon.# It operation-

-
' oS

ally defines the occupat;dnalyparamct@xs of the mgrketing/distributdon

cluste? and describes the "scrcening procedures model" which can
. o N, . . . . .

-




be used to identify occupations which may:fit within these

parameters.

-

; - . . .
. - I

PURPOSE OF THE STUDY

v

Our purpose was to develop a model and to apbly this model

-7

to a state—wide evaluation of the Distributive Education program

/

4
iﬁﬁArizoﬁa. Dlstrlbutlve Educathn cooperatlve programs began

in Arizona in 1957. At that time Dlstrlbutlve Educatlon was the.
_only vécééional education prqgramvthat utlllzed the cooperatlve;
'methodr National législati;n in 1963 a}loweafDistrfbutivé
Educgtion ﬂ%ograms-to;erpand and utilizé‘%ﬁe ﬁfﬁject plaﬁ'for

Wtraining as we11 as. the cooperativé-plan. During the next few

years, many other occupat10na1 programs utllé%ing the;c00perative
plan came jinto being. - Career eduq&;lon programs are now belng
m‘impleménted that recommend that all students haveswork_experlence.
£ i 4 b
A re- evaypatlon of the total Dlstrlbutlve Educatlon program,
e : @
1nc1pd1n% the cooperatlve and project plans of instruction, was
, aﬂsi’/ \ / -
needed. : ; o
|
Questions answered by this study weréw.

~.

1. Ar§7we accompllshlng the purpoif of- the p\rcgram‘7

2. Is the 1nstruct10na1 program competency based‘7 IS
Sf ‘What are the .current needs of the industry?

o o Are we preparlng people for the rlght Jobs‘7 .
5. Are we teaching the r1ght content to accompllsh our

objectivcs? -
i

[}
]

" 6. Do we know the needs of today's students?

7. What are the job needs both short—range and 10ng:ranéé?

e _ /

- _. 13
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. . “' . .
. v .
a Loy i . - . o
. (]

OBJECTIVES o ‘ : - ' . g

., 1. Survey'all Distributive Education students in the state

.- of Arizona to detgrmine their self-concept’} and this will be

a

compared with the self-concepts of non-vocational students.

» Y 2. Survey all Distributive Education students in Arizona.

\

to determine theirfwork values, and thq§e‘work values will be
compared with value satisfactions as identified by employed | -
wdrkers in the field of marketing.and disgribution. SN

' g . :

3. "Al11 Disfributive Edgcation students in Arizona will - ‘.
be surveyed to detexmine their evaluation of the current

i . . 4 -~

Distributive Educatibn program, its objectives; and its achievements.
4. All teacher coordinators in the state W111 be suxveyed

to determine their eva1uat10n ot‘the current Distributive Educatlon

program, its obJectives, and'1ts~achievements. The two surveys

-

W111 be compared to see if the perceptions of the codrdinators

v I

and the students are “the same . Another analysi’s wiil be run to

determine if thé Distributive Education program objectives in
» . '

Arizona are identical to the perceptions of the two groups.
. : _ LT . : . 7
‘5. -An occupational assessment of the marketing/distribution

~cluster will be cqnducted.' The results will be.compared‘with the
ineeds as determined by the Department of Economic Security
6. National leaders in the f1e1d of Distributive Educat}on
~will be surveyed to determine_not only current status but need
for change'and projections for the future .in organization and
administratiOn of the Distributive Educaticn programi
. ’;. The objectives and outcomes of the DECA club program
ld . "_ ) ' . ’

o

14




N ‘ . -

will, be carefully analyzed to determine its,éffectivquss and/or

.
- - ) 21

need for modifying direction and emphasis. : T . !

e . 8. Representatives of the business community will be ;
ot . ‘ ‘

~ ! 1 .
i

surveyed for input®regarding curriculum content, performance

- léVels” and identification of occupations to be included .in -the

s

cluster. i - . : S,
ot : + ' ’ - o 3! '

9.. Review occupations in the present marketihg cluster.
10. - S’c‘én DOT to identify job titles satisfying the s

paramcters of this occupational cluster.

it

12. Review the identified titles with the Directar of

‘Marketing/Distributive Occupations at the Arizona Department of

Education.

"13. Review the identified titles with an industrial advisory

committee composed of representatives of the major occupational
P g p Q\\\ 3 p

»

léamilies identified within thewoccupational listings to identify

omissions and/or inappropriate inclusions.

»

- ~ 14. Develop a model for Operatiohally defining.fhe occupationai
parameters of this cluster, as well as identifying occupations

i

‘ . which may fit within these parameters.

.y ;

"As.a result of the information gathered:from thel above, we

.

will be able to determine whether an adequate amount ¢f time is

being spent both in instructiomal content and methodology on
g ) , : ]

-

individual edréer'development for the studénts and whether we

'

i . ' are meeting the objectives and purposes &f the entire program,

& . ; . .
. .

o

Y ’ |
. "o 15 /

. . . !l
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. | . . .
- “ . ‘} .
as well as those of the occupational cluster. .
_ ) ¢ _ . :
. As a result of this study, the design of the model used
e . 5 f ' ’ .
will be appropriate to evaluate any vocational proéram'in the

state of Arizona..

SCOPE AND LIMITATIONS OF THE STUDY

!

The population used in the study is limited to the

secondary Di ributive Education 'program in Arizona. In most
¢ : progr

cases a stratified sampliﬁg technique was used to insure that‘all-
' N
elements of the program were represented; i. e., different
- - . @ 4 .
socio-ecoqomic levels, small communities and large metropolitan .,

areas, geographic  distribution, etc. The results of the study

and its validity are\dependent directly upon the validity of fhe_
input of data of the' students and coordinators. Some va;ia;ions

‘

may occur because of variations in procedure dnd djifferences in

"relationships between coordiﬁatoré and their students. ’

Even th0ugh'thé sampling was adequate to give the study
rqli?bility; it was difficult to get rgsponseé from the entire’
gamplek"Working within the constraints of théfbudget, it “was‘4 i
- not poséible to go ingo.some of the depth that may have been

. , )
‘desirable. _ ) ‘ ) 1

. ) . \ X
PROCEDURE v . .

g )

e

Survey instruments were deve10ped,ér selected to measuré€

and complete the’ objectives gf stated. For examplé, the objective
. - - * i !
to determine work values of students in Distributive Education was

‘measured by Super's Work Values Invqﬁto;x, (Complete information
. 7

e ’




e * . . .
) -
¥ o | . ) ;
. + on this inventory and how it was administered and utilized - - . _— i
. N ’ .. : . y , ‘

appeafs on Page 7. »Althodgh examples of ‘other instruments ari/

. . » a : ! o )
ﬁ_ not attachcdhothe procefure for each was the same.as the -one detailed

-

and attached here. All instruments appear in the Appendix.

~

Proccdures utilizedyfo% each of the objectives will be -

. ' a . -
included as the results of each objective are discussed in the - °’

report. The evaluation deelydesigned to éccomplish the, gy

.- { |
. ' . }

objectives of the study follows in Section L.
“ S i i
[ 4 . . . 4§7- .x_/” 4=
= . o ) .
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Tl "~ K Survey to Determine the Work Values ‘ N
= " *of Cooperative Mistributive Education .
P Studeﬁfs\in Arizona ' '
. y".’ ; : 'l "
Statement of Purpose : : L L
/ ¥ “ ’ . T
RU . ‘The purpose of this: survey is tq determine to what extent /

cooperatlve Distributiye Bduc#tion stydents in Arizona are
seleetlng a career goal'in marketing dnd distribution which

is in aCCfrd with the sm&is&%ctlons or values they 4dre seeking
\ st in wqrk.

. . ' o ) - ° *
. o - i .. -+ . Al
: " . . ) ! L 4 )

» Questions to Be Answered
L 7 - 1 d

\ e 1. To ﬂf::¥degree do c%operative Distributive
Education students hold the values specified in Donald

M- ‘ . SuRer's Wprk Values Inventory?
S B LS K N2 K . .
'\,// "‘& ’ 2. To what degre®e do occupational workers in the
§\ L field of marketing and distribution hold the values
;\' : . . specgtfied in Donald Super's Work Values Inventory?

vk‘;\ 3. 'How' closely do the work values of cooperat%*e
' Distributive Education students correspond with the work
v -~ values of $ccupational-workers] in their career goals i
. ‘ ) in marketjng and_.distribution? '
R T : ' : '.ﬁj B R ‘
o : ' "g’\w. N o
, _ Outcomes b v o ' ;
s Lo o
] _ 1. Will know specifically what cooperative . o ’
f’ i Dlstrlbutlve Educatlonqstudents are seeking in work
X

N

2 - 2. Will know specifically what occupational

o workers in“marketing and distr}but%Pn are secking in
their work.

v

3. Will know how closely the work values of
cooperative Distributive Education students match
the work values of workers in their chosen career
geal in marketing and distribution.

4

Significance

//f( This knowledge will aid the student and the coordinator
; to clarify goals and to determine the appropriateness of
' Distributive Education training. Knowing the work .values - g
" w47 which motivate cooperative Distributive Education students,
13

and having information concerning the values which occupational
workers in marketit%,and distribution are seeking, provides
an important basis #for career-oriented decision making.

-

EBiq‘ ) ; L g ’ 48
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. SECTION 1 =~ | . £
‘ A ' J o
« > - . ‘ ‘ 4
) _ R
DISTRIBUTIVE EDUCATION R .
¢ STATEWIDE PROGRAM EVALUATION MODEL -
« ~ . : : - " , -
OBJECWIVE (Nu@ber 14) -

s

»

L4
-

pevelob a model for operatfonallykaefining the occupatidral
. parameters of this cluster, as. well as-identifying occupations

v
1 . Lo R '
which may fit within these parameters.

i v

* . ‘ oo ‘ ;
i ' i‘ Identify goals, purposes, and objectives

of the program to be evaluated and the objectives
- . "
. of the evaluation. v :
- 1 A

2, Develop meaerement triteria and design
.. - . ! —

P ! - .
instruments” to collect. and measutre needed data.
i
s,
L

R K 0

Determine a valid sampling ‘technique and’ :

. : . 3

. " collect data. / g )
i

4,

Analyze data in terms of the objectives
of the evaluation.

!
| o
5. Develop the yep%rt of findings and
impliications.

' B \
f.
‘ _ 6. Make decisions for program modification
o N
based upon the findings.

’

-~

-
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0 M 0 D E L ) - . o
) - v - e . . .
i . . . . ' ¥
.Distributive Education Program | . : s
/ Goals, : , dbjec%iﬁes ' N
Purposes, and ‘———€;> ’ of . . '
/j%bjectives ' . th“Evaluation - N °
: ’ l:t ‘ . -,
4 - ) S .
. N 3 A Y - -
: ‘ 4/\ s . | .
' ) ‘ rd

Develop Measurement Criteria-to
. Accomplish Objectives

\ besigﬁ Instruments te Collect
. . /1 and Measure Necded Data

2.

’

) ‘ | ’ . N .‘\\\

' ¥
Determine A Valid Sampling

- Technique and

Hh.' ‘ “. Collect Data 6

, | . . ;
)
' 23

Analyze Data in Terms of the
Objectives of the Evaluation

ve‘

| AE , :
— A
. - . \l/ o s .
- r
. o7 a
] X
Develop the Report of . o
Findings and Implications . C,
t"

\L/*

Make Decisions for
Program Modification Based,
" Upon the Findings f

7
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. ~ M;AS%REMENT OFbSELF—CONCEPTS 2 ’ -
o ’ s : - v
/\ . \) M | -) ‘ . ( " -, L ’ X .
OBJECTIVE  (Number 1“ : . \ . : |
Lo « e v T . . « 0T '\ * r : . e
Survey all Distributive Education students in thj State g

of Arizon% to determine their self-concept, and this wjild be

o [ 4
;/f\ / < o !
compared with the self-concepts of noh—vocatkgzal students.

. )
PROCEDURE ’

. »

., - ‘ . - i -

. "

. M N * . ' . fo - A N
-~ fThe same instrument was also “admtnifster¢d to a class of non--
. T t S

'é%he'instrumeﬁt appears .

in Appendix) ~" ’
g " The purpose was to investiga::xﬁﬁique characteristics of

S J t .
. -

..thzée students enrolled in vocational classes. Particular

A "

r o . - ‘ -
emphasis was given to ways ‘that students enrolled in vocatiopal
_ . ‘ .
classes were alike or different when compared to non-vocational

stuggnts on tho chargcteristics of intelligence, academic

-

achievement, socio-economic status, self-concept ‘of academic

~

abiiity, self-conéepf of vocational ability, perceived parents'

eyaluationE of academic ability, perceived friends' evaluations

r . . .
| of academic ability, perceived teachers' evaluations of academic
ability, sex, and place of residence.
| . .
SR FINDINGS AND ANALYSIS
The two gréhps, vocational Distributive Education and ,
: '/& ‘ . .
. ' )

ERIC e 21




- - . . M . - 1 1 . Q’
N ~ non-vocational, wereimore similar than different. Howev?r, the
L . \ A

, ’ 4 N . . N . . . -
< only differehces that might have significant implications are
- h ~ " . .

. ~ as follows: o _ :; (' - ’
1 ﬁly' In respondihg to the questiPns regarding éhwé;
' berqefved aleity of' the stude?}:to complegé college,
' o the.non-vocatioﬁal students responded mdre positively.
- . ‘

-, ~ 2. The non-vocational students also indicated ,
- .. they per;eivéd themselVe7/{o'more 1ike1} complete : '
fdpéati&ﬁnbeyond.four ye rs;of college. 'The ) . ). N
Digékibutive Educgt{on vocatidﬁal Students were v

! .
less positive of this, - . '

i

- 3. Even in the category measuriﬁg-responses
\ ‘p\7 . . - R

to vocational ability, the non-vocational® students

» = seemed to reflth a greater degree of self-confidence: -

- ” 4. The non-vocational students percecived them-
(0 T A f) : : °

v salves in p{ofcssion roles such as doctors, lawyers,

college professors, etc. muéh more readily than did - \

L]
-

?\e Distributive Education vocational students. Thesei}
P T
s

same non-vocational students supported their perception-

<r

by indicating that their parcnts also/perceived them A

in this category. A
o ; : - {
o . . . .

Specific response&%to each question are proylded in ~

o A ‘ .

Tables 1 and'2:

RECOMMENDATIONS B

1. The findings appear to support our progranm phildsophy

- PR 3

T , "
regarding student selectidh. -~

‘ * o R2 ¥
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o Table 1 =~ &f | R
@ . ot v, . .
: - ; ) Self-Concept , .
: . Distributive Edycation Vocational ’
1 /f ﬂ -~ ., N\ : .‘ ’ I3
e~ ° A 5 /-
} £ ) I(umber of Reiponse‘;s_; N\
’ , a "4 b ] c d. e*
t 6 )
B N d
) 1. 10 78 5 104 5 0
. 2. 11 73 ‘113 7 0 :
- | 3. 12 83 104 .7 0 -
, 4. - 74 90 29 7 4 (
d 5, 11 41 108 19 4
’ 6. 39 61 ﬁas 32 14
- 7., 15 118 ~ Yes 3 0o
8. )81 104 . 18 2 0 . !
. . \-
1. 64 3 1
2. .38 0 0
%.. . 105 0 0 t
4. ‘116 2 0 ‘
5. 99 0 1 &
6. 79 ) 0 0. .
- .- L 7. 45 9 6
i ‘.8, 29 18 40
- @ / . '
1. 36 87 - 65 13 .3
$2. — 32 . 81 76 13 7
N 3. 94 <71 27 11 1 P
4 . 6% 59 50 21 8
s ) . 5. 102 ¢ 80 18 2 0
- 1. 20 104 76 1 "1
' 2. 23 88 86 5 0 >
. 3. 54 106 . 31 - g 0
‘ — i/ 4. 42 " 86 5. 51 : 13\ - 5 4 .
C5. 72 108 19 3 1
o 1o 21 93 80 - 8 0
2, 19 91 99 4 0
-3, 57 92 44 . 6 2 :
4. 42 ° 89 58 ar 12 3 -
5 Co2 0

74 102 22

* Refer to Self-Concept I<vent01"y im Appendix for response choices
N . -

~ .
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v \ : ~ : . _ 13 )
. , , N ., . ' ¥
_ o \ . Table 2 ° . e
N\ . ° ‘ -« . M ‘ . v
' , - Self-Concept — ‘ ‘
. Non-Vocationa ) - ..
. d j ] - \
" Number of Responses
\]
‘o a . b , c - d e* : . ,
1. gi 95 ‘114 4 1 ‘ T
o 2. 26 78 116 - 7 1 '
‘ 3. 33 77 - 100 9 ~ 3 ‘
4. 100 72 - 7 37 13 3
5, .14 - 65 e 116 20 . 8
6. 64. =~ 58 52 29 21 ’T‘E
g . 19 ~ 145 587 3 1 '
8. 102 99 24 7 -1 2 .
1. 91 - 1138 16 2 2 & s
2y . 40 - 103 77 0 0 L
3. 112 - 96 16 0 0
4. 134 73 9 0 0
5. 112 78 , 33 1 0
) 6. 78 108 T e35 2 1
7. 37 78 89 11 5
- 8. “36 51 - 75 21 38 - .
- 1. 50 100 64 8 2 .
. 2. 43 95 754 5 4 —_—
o ° 3. 127 62 - 19. 10 4
3 4. . 101 © 60 38 16 12
* . 5. 128 77 20 7 3
I. 35 117 .63 5 3
2. 37 98! 82 3 2
3.0, 79 95 ‘33 .6 4 .
. 4. 69 77 45 15 9
} 5. 97 .85 © 30 6 3
. ’ 4 LI : _./\
1. 29 90, 88 .11 . .5
2. 32 . 81 < 94 10 5 *
3. 71 103 36 S 6 8’ .
4. 53 87 . 61 13 10 v
> 5. 87 85 36 © 7 4
~* Refef to Self-Concept Invertory in Appendix for response choices
' Y . . » , .
. . - 4
w e : . o ,




Eric

Aruitoxt provided by Eic
e

v

-/ | -
¢ - <14

Y Py P}

2. The findiné%'also indicate perhapsla need foihhore time

spent in byilding Sclf;confidence*wibhin the bist;ibutiv%‘ﬁducation

e . . .
student and perhap$ more time spent:in planned career development.
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1] .
Arizona to determine their work values, and these work values
‘ -
o2
w111 be compared W1th value satlsfactlons as identified by

\ h v y
employed workers in the fields of marketlng and dlstrlbutlon :

= . PROCEDURE o -
-, R . . X - . - , ) v ~
. In admihistering the*work values inventory X the primary v
concern was two-fold: @T) to determine what Wwork values were

<AL

’ . percelved to’ be the most ,important to Dlstrlbutlve Education

“

.
e

°" students, and (2) o determine whether jobs W1th1n the market:ng ‘

-

and distribution'c1u§ter would satisfy those work Values. '
La : - i - ) .
Businessmen representing the cluster were asked to respond to

) the same iﬂstruﬁent, bu; were asked to.respond from the'position
of value satisfaction from jobs within the marketing and
dlstrlbutlcn cluster as percelvcd by them. o ‘

The businesses selected to represent the markctlng cluster
arc as follows: o W . ‘ : .
1, ears
- ®2. VLedbetter (Wholesaler) ’ o

d ' o va \

. ’ g a -
. - . - » ~

. - ) , SECTION III

<

. ‘ . N , L 4 . - 2

o ©.. 7 . MEASUREMENT OF WORK VALUES. : R s
R o L. SRR : . , g -

'\ 'J‘. . . - . - . . ) , N . . )
Sox OBYECTIVE (Number 2) E - V .
[ - ' ‘ L : et 7 [ - : kd
' ? Survey all Distributive Education ‘secondary students in

n ‘ 3. Desert Schools Fedcral €Credit Un102 (Banklng Flnance)

< 1
. 4. Starrett's (Specidlty Women's Apparel) ;s to
5. Red Carpet (Real Estate Sales) .

. ' ’ ' - '




y- . - ) o . 16
. - ’ : W

6. Arizona Electric Léeague (Trade Association).

+ »

7. Wards (Department Store)

8. Lad T' Dad (SpeC1a1ty Men's Apparel)

#

.9. Arizona Retailers Associat{on (Trade Association) .

10. O'Malley (Building Materials) -
Réspondentsfwere,encouraged to examine the entire industry.

their businesses represent and to confirm their‘respbnses to the

) i
~instrument with their colleagues. o o

"

ey
-

FINDINGS

.

See Tables 3 and 4.

SWNALYSIS - . R .

™

1’% Surprisingly, the study shows a very strong correlation

between values considered’to be impbrtant by Distgibutive‘

. Education studehts-and.value satisfactions to heﬂgained'from .
jobs within the marketing and distributien cluster as perceived
by businessmen. . - ' K ) '

¢/ 2. The study indicates that the work values of Distributive

.‘ . s -. . . . .
‘Education students correspond generaliy with the work values

of occupatlonal workers in the marketing and distribution cluster.

3. If Dlstrlbutlve Educatlon students in the'sample
contlnue to pursue a career in marketlng and distributiOn, the

study 1nd1cates that a career in this f1e1d should.satlsfy their

- -

.

work value needs.

ian
<
.

-

RECOMMENDATIONS

1

If further'informgtion“is desirable; each element of the

- *

} . . - - . : . ) .
. < '
. iy ~
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Table 3

L]

4 '
4 Student Work Values Ingzntory

17

as. .

-

<8

1)

14 -

-Ranked in Order of* Importande I u*
é Work in.which you...** .
19....are sure of always having a job. : 194 9
13....get the fee11ng of having done a_ good day's
work. 192. . 4
30....feel you have helped an&iher per§on. 191 3
5....have freedom in your own area 190 8
17. .know .by the results whén you've done a\good
. » job. . - ~ 190 7
10....can be the kind of person you would like
~ to be. . : 190 7
44... .see the results of your efforts. : 190 4
42....are sure of another-job in the company 1f
- - your present job ends . 189 13
18....have a boss who is reasOnable 189 7
2....help others. 188 8
11..4.have & boss who g1ves you a square deal. 187 11 .
12....like the setting in which your job is done. 187 10
36....have a.good place in which to work (goo& )
lighting, qu1et clean, enough space, 187
39....arg-paid eriough to live right. 187
43....have a supervisor wha is considerate. 187
35....1lead the kind of life you most enjoy. . 186
27... . form friéndships with your fellow employees 186
21....make your own decisions. 186 1
9....know your job will 1last. 185 1
26....have a way of life, while not on the job, .
that' you like. 185 6
38....need to be mentally alert. 185 7.
22....have pay increases that keep up with the :
~cost of living. 184" 8
4. .100k forward to changes in your joéb. -184 15
~3....can get a raise. -183 13
15....try out new ideas and suggestions., 183 13
1....have to keep solving new problems. 182 15
2%....are mentally challenged. 181 12
24....use leadership abilities. 181 .13
31....add to ‘the well-being of other people. 181 8
32....do many different things. 178
34....have good contacts with fellow 'workers. 178 10
28. .know that others con51der your work “
' important. 178 15
..contrlbute new 1deas 177 15



A9

..have adequate lounge, toilet, and other

177

174

171
162

© 155

149

148

144
124
115
104

12
18
26
29
38
45
40
52
74
81
93

25/
facilities.
29....do not do the same. th1ng all the t1me
6....gain prestige in your f1e1d
33....are looked up to.by others.
20. add beauty to the world. 13
37 .plan and organize the work of others.
41 .make attractlve products.
40....are your own'.boss. ,
14....have authority over others.
7....need to have artlstlc ab111ty
8. .are one of the' gang.
— ' p
* = Important . . ,
= Unimportant . ' !
w
"#% See quéstionnaire in Appendix
’ . >
KA
! - ' N
L3 ’ 'l
' .
»
) s
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Table 4 . )
. Business Represéntative Work Values Inventory
Ranked in Order of Importance I ‘u* o
~ 4%’“ ﬂ*
Woik in which you...** G,
1....have-to keep solving new problems. ST 10 0, 1
2....help others. T 10 0 ;
¢+ .. .have freedom in your own area. ' 10 0 3
6....gain prestige in your field. . 10 0 p
"9....know your job will last.’ ’ . 10 0 .
10....can be the kind of person you would like
to be. .‘ ’ 10 0
11....have a boss wﬁp gives you a square deal. 10 « O
12....1ike the setting in which your job 1is done. . 10 o~ -
13....get the feeling of having done a good day's
A work. - - L ' 10 0 .
14..:.have authority over others. - 10 0 :
15....try o6ut new ideas and s@ggestions. . ) 10 0
-16....create something new.. &' Lo 10, 0 . :
17....know by the .results when you've -done a - -
goodi job. 4 ' 10 0,
18....have a boss who-is reasonable. 10 0 . )
19.,..are sure -of always having a job. . 10 0
21....make your own decisions. A ' . 10, 0
22....have pay increases that keep up with the _ .
cost of living. g 10 0
23....are mentally challenged. - e 10 0
24 .. ..use leadership abilities. - 10 0
26....have a way of 1ife, while not .on the gob, - .
that yd like. ) vt . 10 0
_ 27....form friendships. with your fellow employees. -10 0
v 28 ....know that others consider your work .-
. impertant. N . <10 0
29....do not do the samé thing all the time. ' i0 _ O
32....do many different things. ° . 10 0
34....have good .contacts with fellow workers.- 10 0
35....1ead the xind of 1ife you most enjoy. 10 0
36....have a good place in which to work (good - .
lighting,‘quiet, tlean., enough space, etc.) 10 0
38....need -to be 'mentally alert. . ) ‘ - 10 0 ,
39....are paid enough to live right. L 10 0 , )

° 43....have a supervisor who is considerate.  , - 10 0 '
44.'...see the results of your efforts., 10 0
45....contribute -fiew ideas. e . ' 10 0

3....get a raise.’ " . qﬂ?’? '/ 1
4..,.lo0k forward to changes in §our job. 9 . 1

-
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St + 31....add.to the well-being of other people. 9 1
33....are looked up .to by others. 9 1
30....feel you have helped another person 8 2
40. .are your own boss. ‘ ‘ 8 2
42... are sure of another job in the company if
. ' your present job-ends. ' 8 2
" 14 ....have authority over others. 8 2
) 37.. ,plan anl organize the work of othqrs 7 3
- . ~ 20....add beauty to the world. 6 4
P 25....have adequate lounge, toilet, and other
. * faciltities. ' 6 4
\ '41....Maké attractive -products. 6 4
LT 2. nend to haNe artistic ablllty. . .5 5 .
8....are one of the g‘gg A . . 2 8
T ; i <
* 1 = Important i >
- U = Unimportant~ £ .

** See questlonnalre in Ap{endlx

¢
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independently and in greater depth.




SECTION 1V..

° i

! g ' DISTRIBUTIVE EDUCATION : -
’ STUDENT .AND COORDINATOR EVALUATIONS . "

o

OBJECTIVES (Numbers 3 and 4) _ | : )

All Distributive Education ‘students in Arizona will be

surveyed to determine their evaluation of the current

-

v

. —
Distributive Education progra&i‘its objectives, and its

achievement's. " T '
) ”

~

All teacher-coordinators in the state will be s%}veyed ' 1

to- determine their evaiuation of the current Distributive . 5
Educétion QrPgrgm, its oP}ectives, anq its achievements. The
two surveys will be_compared to Qee if the perceptions of the
students and ;heccbofdinators are the same. . Another anélysis

will be’ run .to detérminelif the Distributive Education prdgrém -

4 \ ..

objectives in Ariigna ane identical to the perceptions of the

‘two groups.

™ PROCEDURE o
. In order to effectively evaluate’ the secondary high school
‘Distributive-Education prbgrams in Arizona, it was necessary
to ge't responses from students currently enrolled in Cooperative
.Merchandising. Marketing students usually aré not exposed to
an on-the-job eiperience during their junior yeat. The p
instrument used to satisfy the purpose of this®objective was a

comprehensive questionnaire to help the students evaluate their

total Distributive Education program. (See appendix for sample)

-

33
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To properly satlsfy the latter obJectlve, it was necessafy
- to administer to a samp11ng of Distributive Education coordlnators
in Arizona the identical instrument that theé Distributive
Education students completedﬂr By administering the samo
instruments, comparisons could be made.. '
Thotresults of eleven schools were analyzed in this part \“Q
of the study. The eleven schools constltute a random samp11ng L
consisting‘of schools from both small and_large commUn1t1es,
various social‘eco;omic groups, 7and various geographical

-

locations. The high schools analyzed in this section dinclude:

Kingman Camelback .
Canyon Del Oro Pueblo
Alhambrs . ‘Sunnyslopo
Coronado South Mountain L e
Globe Mesa

s . } o
Cholla reagy vl

. ~

FINDINGS

See Table 5.

ANALYSIS

. " 4 v

Before a va11d appralsal of the 1nstruments could be made,

it was decided that special emphasis would be placéd on the

analysis of -those areas in which a total of 30'fércent or more
of the respondents answered m"undecided," "disagree,'" or "strongly

disagree” to the various, quesstions of the instrument. This was

- “ s

determined because it was felt that when responses that tend to
r

N
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~ . Table S _ o
Distributive Education High Scho®l X
Student. Instrument :
- >
Percentage of . L
Responses to, Each Question A\ ///
Q::{ ~SA AU D SD .
{ 1 23 4s 21 7 4 N
2 21 . 51 19 7 -2
.- 3 21 50 20 7 2
g 4 ~24 . 45 20 10 . 1, .
5 20 44 24 7 5
6 20 . 46 <20 11 3
7 - 16 45 © 22 14 37 .
8 26 45 20 8 1
9 24 - 44 22 9 I 7/ ¢
10 33 ° 33, 23 10 1. >
11 22 38 25 13 2 .
12 . 32 45 15 , 5 -3 .
i3 23 46 20 7 4
14 .- 14 39 31 12 4 . ‘
15 14 . 43 .25 14 4
16 . 22 .46 - 23 7 2 N .
17 .23 50 19 - 5 3
18 32 46 11 7. . 4
‘ : 19 33 44 13 7 3
20 - 23 47 23 . 5 2
21 3d 50  ,10 6 3 -
22 22 . 54 . 14 8 - 2
© 2% 17 50 22 9 2
\ 24 19 - 41 23 11 6
.25 - 20 38 . 31 6 5
26 24 . 38 ° 28 5 ' 5 '
27 .27 39 23 8 3
28 31 43 15 6 5
. 29 15 . 40 ° 31 10 4
30 10 35 33 - 15 5
- 31 14 34 26 18 8
. : 32 25 51 16 6 2
' ) 33 15 34 25 . 21 5
. _ . 34 19 34 25 15 7
' . 35. 20 * 39 23 13 5
’ 36 . 24 45 21 7 3
' 37 25 45 21 7 2 '
38 . 21 48 21 9 1 v
] : ' 39 20 50 - 18 (’\ 8 4 '
: - .o _ . { 2




N N - . /
" ~ .
} ‘ . \ L
- . ' - ( 25v
: .40 28 53 12 - 5  we . 2. )
41 26 ° 55 15 < 4. 1
42 ) 55 - 14 4 2 3
43 ;12\9*‘ 45 23. 8 5 -,
.44 19 49 19 A 10 3
45 26 48 . 15 7\ 4
’ ? )] = : 'v, — ﬁ
L ) \/*
' . * See atta;ﬁed instrument for questions.
oo ** GSA = Strongly Agree —_— ~
A = Agrce "
U = Undecided ® \
D = Disagree ] ‘ .
SDh_= Strongly Disagree
N : ® :
- . - ) %
b ‘ . N .
\j% / .
I\ -
» \_ '
‘ . o \
. ) \
- ‘u \ . .
/——\5\ ( ) ' \ \
/ \ \\\ AY
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‘be negative are reaching one-third of the total responses close

‘evaludtion should take place. ‘ ’ o v ‘

Student Instrument

4

. » » . ‘
The stat%stics show that gene™ally most students show a d
.S . \. . . . . . ’ '
positive attitude toward the Distributive Educationprogram
. . : AN ' R
. in Afizona. The instrument was divided into several classifications
z ? -
~ . . .
, concerning the Distributive Education program=for closer
. evaluation. They include: ' ;
- . R T * ) ) - ' - -rj
" 1. Related Cldss: Teacher and Curriculum ;
'ﬁ\\ “+2. Student Needs and Attitudes ‘
o 3. On-the-job Work Experience
- - 4. DECW ,
. Students felt' that they were receiving training ;h>

&

\plannlng, ﬁr1c1ng, promoting, dlstrlbﬂtlng, buy1ng, advert151ng,
G >
" and selling, of goods and 'services which they thought helped

. >

them as employees in the f1e1d of marketlng and distribution.

. . » -
" .

Most students across thg .state indicated that they experienced

. s . ) e - .
-+ a simulated-job interview and sales presentation to further/g;d

*

-

them in preparing themselves as cffective employées. Most

U]

- R Distributive Education prograj;/a}so seemed to ,be teaching
students that they have moral responsibiiities to their employers.

Students seemed to be generally satisfied with methods of
instruction and indicated that films, film strips, records, and A

’ &
other audio-vispal aids had been helpful in their lbearning of

) ’ -

the subject matter. s

-

- ' Other positive aspedts to the Distributive Edu®ation . .




o

.. »

program include understandings of why business exists, consumer

. ‘. . . . v , : o s s
spending. in connection with business success, and competition
among businesseés” in the field of marketing *and distribution.
" ' 4< > .

f
In addfé?on, students seemed to -think thatdfhe Distributive:-’

.

v

Education.progfam helped them to *see that businesses have

fesponsibilities to soaiety'-- such as providing jobs to
4

people regardless pof ’race, color; or creed. Overall, students

x

in Distributive Edgcatioq) ograms in Arizona felt they were

improving their skills and fhereby making themselves more

-~

efficient employees in the field of marketiné and distribution..

-

There were several areas with a higher degree of uncertain
. .

J A : . .y
and negative-%ﬁgponses which should be observed. These

-

ob§ervétions could lead to ‘possible, improvement of Distributive
ca N ’ ) W

Education programs in Arizona:
«1. A large percentage of studgn;s have net
~,.been keeping adcquate records indiéatihg the progress
and skiils_they h;ve achieved while enroiled in a
Distriiutive Educati’% prograﬁ. This would probabl};
indicate that many programs are not using trgining

plans or training profiles_to enhance the students'
. B

on-the-job expericnces.

1

In addition, a high percentage (52 percent)

were not sure or had nof/been advised regularly )

2
-

. “~
concerning their ‘progress in achieving their career

goal. Probably increased individualized instruction
and guidance would be desirable to help correct this.

N\

o

)




with some students' grades and personal time.

Many students (53 percent) felt uncertain

or "did not feel that the Distributive Education
o ,
progriam was providing them adequate guidance in
L4

planning .their formal education in school.

‘ -
2. Many students were exceeding a 40-hour-a-

1

week work,schedule‘whichrseémed to be interferiﬁg

-

. 3. Many students thought that not_enough time

«

was spent in‘the_rolaggs class with problems they. had

condected with their employment. Consequently a

high percentage of students (39 percent) were not

)

certain or thought the related class was not

péov{ding skills that, they feLt/tﬁg; needed for

3

This would indicate that curriculum .
&

their jobs.

. for the related class possibly needs revision or

-

should be closely studied in thé future.

4. Career interests or career goals are
important to the Distributive LEducation programs in

‘Arizona. Many students felt their on-the-job

expérieﬁce waslnot:prﬁviding them experience
connected with their ‘career goals. This would
ingicate that many students either do not have®
a career goal in the  field of marketing and
distribution or more<?ik¢1y are not sure of

-

their carcer interests ‘at such an®early age.

5. Forty-seven percent of those suryveyed felt |
’ ) .
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either they werc not sure or did not feel the

-

1 Dlstrlbut;ve Education program helped them value

the American system of dembcracy and free enter- ®

|

’

prise. ) " ‘

* o

6. Many students also felt that their progranm

did not prov1de them adequate equlpment and supplles

*in the ‘classTOON ich were helpful in learning.

>

x Yet the'students were more positive concerning -

the u;e of filhs, film strips, records, and
- .
other audio«visUallaids whiFh they felt their
Distributive %duéatibn program nrovided.them.
7. Thexe were several questions pertaining to
. s

+

DECA although the, majority of the evaluation of U

DECA will take place in discuss1on of another

¥ ' ,
\deectlve later if the study The students s . -

respondlng-to the 1nstrument felt DECA was helpful
-, R
in teaching the value of worklng togdther. On,the

‘other Hand it ﬁas found that 40 percent qf the -

studénts were unsure or felt the DECA act1v1t1es

‘ ~ »

did no% further deVerop skills that they normally

learned on the job. In additidn,” many students
~ R L

4

(34 percent) were not sure or felt attending localw

N 4+

regional, and state conferences had not helped them

[y
. .

soeially. e g N
.7 .

Coordinator Instrument and Comparison

Since the same questionnaire'given to the high school




ERIC |

Aruitoxt provided by Eic:

L

a~

'shown by the results of the questlonnalre ‘indi

) 30
A‘L C

students was answered by the Dlstrlbut1Ve Eéaf%tlon coordlnators,'

€ .
. s . {

1]

comparlsons can be made between the two group .

G

Generally, the

g T

coordinators had positive r%actlons to operatlon of their .
_ . A , d
respective Dlstrlbutlve Education programs. However, observatlgns

.ated that there 3

J
K

-,

were several areas of concern.

-

s

many of the ‘areas of- posslble weaknesses

- n

as-ex‘res sed by the‘*
~—— | \

Distriputive'Education,studentS, were also 1nd1 ated to be weak

: , -~ .

by the Distributive Education coordinators. They include: O
, ‘ - . -

h _a .. There-Was.sehe QUestion.as to.whether the ’i
sgudemts had\beenvhelped through the DistriPutive ‘5
Eaucatieﬁ.program to value more the America ‘system ) o

of democracy and \freg enterprise.
2. Coordinaftors also indicated a weakness in

providing regular|\ advisement to students‘regaﬁding
: !
their - -career goal

. In addition;;there seemed to o

be some evidence that the Disfributive Education
program did .not pr vide enough gu1dance and plannk g

'for a formal educatlon in school. Along the s: me»

11ne~of»thoﬁght} sp e coordinators felt-sdme.weawhess

in keep1ng adequate records along with. students

concerning progress gand SklllS students had ach%eved

L]

“t
in connection with their on-thefjob experlences. '
' ° . 1w

coordinators

.

3. . 1In theq?rea f career goals,

' 4
felt some reservations, as to whether students- saw

" N

v - ’ ! * ‘.. .
the value of getting specialized training for jobs
L, - §




.
]

in marketing and distribution.'” There were also some :

feelings of.uncertainty as to whether or-not some'
Sstuglents were 1n'JobS’re1at1ngltp‘thelrlcareﬁg‘goals;,

Finally, some coordinators questioned were not sure
whether the Distributive Education program helped
their students to 'decide whether they'weré‘really

_capable.of meeting their career goals in marketing
. . and distribution. ) R - l

4. The.results indicated that ‘40 percénﬁ'of

v A
" the coordinators felt they did not have adequate -

equipment and supplies in the classroom which were

P (O : v

0 .

ﬁ% film strips,

_énd other audio-visual eQuipment was also listed as

) pful -in learning. The use of fiims,

a poégible we;kne;s-by thé coordiﬁaté;; questioned. R
5.' Some Distributive Edﬁcation coprdinétors
feltauncertain as to whether the Distributive |
"Education program help;d»;fﬁdepts sge the.dfvic'
and moral respoﬁsibilities of puéinesses.
. 6. Finally, several coordinators questioned
whether participation in DECA;aétivities developed

fheir'&tudeqf?i skills any further than normal on-

tﬁewﬁa@/aegrning.,A1, . ‘ . L ¢

Cogrdinator Program Evalubtion Instrumdnt -

o
L) -
RN e

- T el .
A program evaluation questionnair;\with open-ended v

-

.questions was distributed to Distributive Education

+

éﬂordinators to obtain greater perspective concerninig their

Lt b ’ )

fol
) ‘ . Y
3 v - . L
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4 -
‘

.reactions to questions in five areas of, concern to Distributive

-

Education in Arizona. These areas are: (1) -DECA, . (2) AADET,
Iy N -'
;(3) the State Departmént, (4) Teacher-Education, and (5) School

Administration. . Eéch,of these topics will be reported on by
* ) -~ . ’ . . N .
sectiomg, (For coordinator demographicts see Page 33.) .

~ -

DECA‘(Distributive Education Clﬁbé of America)

4

The first question asked: '"Do you feel- DECA is necessary

in accomplishingfthe overall educational objectiveé of the

high school Distributive Education program? - Why?" . Eighty percent

2 - -

of the teacher-coordinators .responded in the affirmative, and

20 percent in the negative. Reasons given in support of DECA
included 40 percént indicating that DECA provided an avenue for

competition among the youths. Twenty percent responded that it

“~

hélped'fulfilL the social need of the students. Twenty percent
listed motivation and leadership, and 10 percent responded that 4
DECA provided‘good public relations. A 10 percent negative

response clarified that DECA wasn't accomplishing its educational

- -

i

LS

objectiﬁfs because ofi "student apathy.

QhestionATwo asked: "Which phase of ‘DECA was the most .

' o '
bezeficial to the Distributive Education students in their _

leérning about mdrketing and distribution?' Ndpety percent of

the respondeﬁts indicated the+ peer competi?L%n to be, the most

Forty percent mentioned .

- ‘ 7 .
beneficial activity to DBECA students.
the involvement of DECA with local businessmen. Twenty percent

. - - 4 »

listed DECA conferences; and 10 percent respdndéh,to.éach of
Y >
< 7 : .

the foIIewing:' social, fund raising, planning.and execution

3

. . +

¢ \.; o

y @ ;i C 4%4‘
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- DATA FROM COORDINATOR GENERAL.INFORMATION SHEETS

T

Eleven. D1$tr1but1ve Educatlon coordinators throughout the
state of Arizona returned questionnaires and general information
she@ts. From these sheets it was possible to determine character-
ist¥ds of those coordinatorstand their high school programs.
Distributive -Education teacher-coordinator
taught for 5.7 years. The longest in terms ’
fifteen years, '‘and two coordinators 1nd1cated

the1r first year pf teaching.

The average
in the sample has
of experience was
that they were jn

.0f the Dlstrlbutlve Educatlon programs survey@d the
average length of time for the school to_have had its cooperative
Distributive.Education progrdam was 9.5 years. The newest
program started- four years ago, and the oldest program- has’ been
in existence for f1fteen years .

Ten h1gh schools offered 4 cooperative Office Education 4
(COE) program in addition to Distributive Education. Sewen .HERO
programs and six ICE programs were alsp.in existence at the surveyed
schools. One schbol also had a cooper &1ve Speci%l Eduication 0
program, ‘and“one school listed a cooperative Child Care program

The average size of the high schools surveyed wag 2 049
the range extended from 3,100 to 943 students. The average
enrollment of cooperative Dlstrlbut1ve Education programs as of
December 1974 was 22- students. Eleven schoo}s had a totaiﬁof
thirteen- c00perat1ve classes w1th'0he school in P oenix having

* three separate classes. ‘ o ' ’

v, ‘ ; \ - :
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of activities; and the totii DECA program.

-~

The th1rd question tri€d to ascertain which act1v1t1es

were 1eastede51rab1e to té&kteacher coordlnator 'and why. F1fty

percent of the-coordinators responded to fund raising, while
20 percent responded to each of manuals, conferences, and club
activities other than contests. One coordinator, listed national

dues. N

.

)]
- Question Four in the DECA-section asked the coordinators

-

how they related or included DECA activities into their

instructional programs.. Ninety percent of the coordinators

. . responded that DECA in their programs was co-curricular. Thirty

lv f
percent stated that they used some class time, whileX

coordinator said no class ‘time was used.

The final question’in this section asked the coordinators 4

to give suggestions for ihprovement of-DECA activities J& they h

related. to their Distributive Education progra%s' Foxty rcent

4 .

felt that an improvement of competitive events ﬁ?s necessar;\\‘\\
. ] o €

One of these'sugéested adding a’parliamentary procedure contest,

R : -

and an%xher person suggestgd adding an open ceremony contest.

I Slxty percent of the coordlnators 1nd1cated that more student

- ]
involvement was needed. Thlrty percent su&geg better

cOmmunlcatlon ‘with the State Department. Financ'al support'

Was suggestedAby 20 percent. One of these was cr1 ical of local
. . . -

-chapters finaﬁcially g%pporting the State Department. The other
& ~ ’ . . . . . ) 4
, . person-suggested the programs needed more money. -It was also
. ° , . p -
4 Iy . v R . . . I
¢ suggested that a better coordinator handbook be avaéhable for

-




o

teacher-coordinators. A response was given suggesting a

réevision Qflthe Fall Conference, and two felt geographic

[y '
restructuring was needed. ;

-

AADET (Arizona Association.,of Distributive Education Teachers)

The first question in the AADET section asked: "Do’ you

fgel there is a need for a profe5519na1 organlzatlon for

Dlstélbutlve Education teachers in the state of Arlzona9" All

s

ten respondents to this question responded in the affirmative.

.

When asked what coordinators saw as the rble of AADET, 40

~
>

percent responded communication among membgers, and 40 percent also
indicated articulation to the %&ate Departﬁ%nt. Thirty percent

of the coordinators felt AADET should h?lp improve Distributive

a

Education and DECA. FTwenty percent saw it as a lobby group.
Ten percent response was given to eaéh of the following: service

to. members, support state problens, monitor policy changes;'
. : ¢ : »

[
Y
]

. . - . . T .
r;sea;ch; curiffulum planping, profegsional conferences, and
" acting as a decNsion-making group. : ‘ t (

The third-question asked if the-coordinator was satisfied g

or dissatisfied with the present role of AADET. Eighty pergent
. : < ~

-

felt they were satisfied, while one person was dissatisfied.

One other person wasn't sure. Two reasons for dissatisfaction

13

were giﬁen: (1) lack of participatioi# and (2) group possesséd V

no authority. - . '

. LY

'

"+ When dgk@q if.the coordinators felt theTe was adequate

3
-
- Il

commuhication among AADET pembers, 40 percent responded "yes,"

-

-

‘ v ¢
and 50 percent responded '"no."- Rgasons for a "no" response

46 , . 2 -
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!

were as follows: (1) need more time for coordinators to (;’
fraternize, (2) th¥g group doesn't meet often enough (3) outlying

communities® are not involved enough, and (4) a dlstance problem --
4 !

the meetaqgs ,are too short to make the trip worthwhlle
>

The %1fth questlon asked for suggestions for improvement
f

& # 4 »

of AADET's role for Distributive Education coordlnators in -

g

Arizona. F1fty percent :t???%q;é—;hatwstronger leadership was

neceded. Other responses given were: more involvement from
~ . ~ ) \
members, need a regional newsletter, avoidance of centralizing
;o : :
1

all the officers in the Phoenix area, rotation of workshop

locations, more.mini-meetings and/or workshops, and the

’ 1
president of AADET should work with the -State Department as a
d . .

-
. ~
. . \
-

N\ co-leader. ' .

State Department

Questions in this section concerning the relationship ¢ .

between teacher-coordinators and the State Department started

by askimg: "What do you see as the role of the State Department

of Education in comnection with your local DisgTibugive Education

program?'" Fifty percent of the coordinatoTs elt &Lat the

role was primarily one of len&ing exporti'se. f{ Another common )
. N »
res?onse was similar -- supportlng the locdl coordin \Qr ,' NS ﬁS
L o o~ A
~ 'Thlrﬁ; per@bﬁt 1nd1cated the State Department's role was that
i

T ~o§' dancekandiﬁdV1cew‘ A number of dlv\vse responses were also
. L offered, amongtiifm: a tool of the local program;'better pub11c "

relations, curriculum help, communication, provide professi‘onal

t

- conferences, provide iﬁﬁtructional‘materials, and -define

\ : Y




the philosophy.

‘ g}
The second guestion asked)ﬂhether the teacher-coordinator was

satisfied or dissatisfied with /the current role of the State Department

of Education. A number of coordinators did not respond to this

A

question of those respond1ng a re1at1ve1y sma11 percentage indicated

- total saxisf%gt1on About 50 ~§Tcent of.those reSpond1ng expressed ‘
d1ssat£sfact1on Reasons for dlssa:iligctlon included a lack aof f
communication, lack of strong/leadersh® «nd the feeling that members
of the State Department of Education were too far removpd from the

. [ ]
o ., classroom to be of major ass#¥stance to .the teacher-coordinators.

When the teacher-ecoordinators were asked if they felt
. < :

.

there was adequate communication between the State Department and
3

the coordinator, 60 percent reeponded negatively, 20 percent were

affirmative, and 20 percent answered, ''most of the time.'" Reasons
given for the lack of communication were that a hostility-seemed
to exist between coordinators and the State Department. Another

person responded that there was too mucﬁ pressure to ''perform"

.

R4

. at conferences with-no [emphasis placed on what a@iually happe ed\f -
. . . o N - ‘1

" Tin thej§§g;4rop ,/(;no er ¢oQrdinator said that he had1no¥ﬂﬁid -

_— ' ! Y \)\ ' : Qh\ v .

4 visitor/ come from'gﬁﬁzState Department to his classroom for eight
&4 v .
or ninqﬁyears. ‘ >

-

—

The fourth question in this sectiof/was concerned with ‘

whether the coordinators felt pressures from the State Department

" §3 concerning the operation of their programs. Twenty percent

responded'"yes," while eighty percent responded '"no." One
perscn said there was pressure in the HERO progranm, however. //\

48 - -
ﬁ,/’/ : . \ »
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_The‘last question in this section asked for suggestions

from the coordimators for improvement of the State Department's

N - role as it related to the operatisn of the Distributive Education

program The most frequently occurring Tesponse said the
coordlnators would like to see a person from the State Department,
visit them once in awhile other than in connection with a DECA

lactivity. Another suggestion was that members of the State

Qﬁ' » oy .
Department should listen to and consider coordinator suggestions.
] . s ‘_. . . ‘.
Other responses included placing less emphasis on DECA and more .
Y . 4 o
on Distributive Education, more durriculum ideas, more promotion . .

of Distributive ﬁducation, providing media for instructors to
use, and improving working relationships with, all ddministrators.’

Teacher-Education ’ - ' -

The first question in the Teacher Education sectlon asked:

) .

"How could the role, of the teacher- educator be of morpe
. O
serwvice to you (tha coordgnntono?" Slxty percent responded

, ’ﬁ& that mor in service ypes of activities, such as seminars, 4
. ‘ . . ) s -

™~ should be available. Twenty percent afhed for more methodolﬁgy

training and curriculum ideas. Another suggestion was that -t .
. Distributive Education colleg«éstudents should be more active,
— R . .- —
in DECA.  Another suggestion was tRat a para-professional
j . . A o . -
program using rospective coordlnators be instituted. Thirty .
< \o v
percent of the coordinators were satlsflea with thlngs the way

ghey were and’ just wanted them to contlnue as they were.

The second question in thls\ﬁectuﬁn asked if there was

// " adequate communication between tegé%er educators and

Q ’ : o ‘ 49 | .
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. . { P
teacher-coordinators. Fifty percent answered ”yeé,“ 20 percént '
answered "no," and 20 percent said it was "okay.! One person
" - -~ .

felt communication fluctuated greatly S sometimes it was
. ~ . "
good, and sometimes it was not. A suggestion for improvement

included having ‘regional meetings of:coordiﬁators and teacher-

. ‘ R
educators ' two or three times a year. v

All respondents anéwered-"yes" when asked if the} would

like to see more "in service" workshops pfévidedu‘ Suggested

/ 12

topics included the following:'- sharing and creattng classroom

. ~ . .
materials and games, empathy, management techniques for //

codordinators, curriculum development workshops, and a workshop

on\ how to develop training stations. Onc person suggested
these wofkshops‘shoulq include only "experignced" qéordinators

so that they would be of more value. .Two individual$- (20 percent)

i [ -
~suggested that the seminars or workshops shgdld be)similar to

the ones promoted'by the Ad C}ub. . - v

Again all respondents answercd "yes'" when asked if they

would like to see more professional Distributive Education
’

courses offered by the Mpiversities. Suggestions %ncluded an
— %

: 3 .
advanced techniques course and a DECA,actlv%}ies course.

’ 128

Suggestions farﬂihprovement of the teacher-coordinator
function included more public relationg, being more careful
witﬁ the student tcaching experience, more visiting of schools,
more ma;bgemcnt systems, a teacher self-evaluation progrém,

and more involvement with Distributive Education codgdinators

~ ¥ and their programs. One suggestion stated that therc was a need




. to have a Distributive Education cdéntact at Northern Arizona

- - 4 I3
Unjiversity in Flagstaff. 2 .

School Administration

k\\ ' ’ The final section started off by asking what the cgordinators

saw as the role of the school administration .to their program. -
' V2 N o M 4 . N
Most of the responses indicated the school administration was

’
-

'y supportive and ,cooperative. Assistance tot the program was

-

shown with financial assist%nce, réleased time'for the coordinator

, .
( to attend profe551ona1 actiwities, %@1ann1ng assistance, and

) 8551stance in ‘recruiting students.for the program. -
P Suggestions on how this relationship could be Tmprbve% -
) e
in@luded including the school, administration in more Distributive

-

Education énd DECA activities, informing the administrators
more about *the program, and recéiving more flexibility for the
. []
\ DECA progran. ’ ~ s ‘e
l Question Three asked if the coordinators felt the administration

understood the program, andé{f it strohglﬁksupporned it. All but

one respondent (90 percent) answered 'yes' to both questions.
One person felt it wasn't supported as well as it should be,

and others felt academics or athletics still were given more
I" N - L]

support than the Distributive Education program.

s Wben asked how this could be improved, 20 percent suggested
thét mére public reiations~was needed. Another coordinator felt
more flexibility waS n;eded for DECA and the coordinator. Other
suggestién included informing the school administrators of the

minimum reqhire?ents df‘tha Distributive Education program,
ERIC 54 :




1nc1u51on of school admlnlstrators in pollcy formulatlon
meetings, and visitation by State Depdrtment staff to Sthe

)
schocl ‘administrators to request their support for the progranm.

o The final question asked what changes-the teacher-coordinator
: q

would like to see in the’ place that theif\program held w1th1n

e the school environment. T/Lponded that more

teachers and non- Dlstrlbut1Ve Education students. Other
suggestions included d01ng more recru1t1ng of underclassmen and
using a marketing class as a feeder claSS'tg the Distributive
E&uca;ion program. One'pe¥son respanded that credit for Work
Experience has weakened the role of DiStribufive Education and

.

that this should be changed.

*

B » .
GENERAL OBSERVATIONS FROM ALL INSTRUMENTS ’
1. A large percentjige of students and coordinators

indicated that ,they were not aware of the fact that

-~
»

tﬁg free enterprise system and jrs concepts were
being taught. -
2. Student respbpses indicated a weakness in
records of accomplishment; i.'e., the uske of training %§v4
plans, trainigg ag}eements, profilés, and the like.

In other wordé, they had no record of ‘competency ¥

deveIOpmeht. o’

3. Students indicated that the related class
" did not address itself to on-the-job problems. They

«/“\ also indicated that counseling by the coordinator was

o 52
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not adequate.
[

4. In.answer to the question: "Does the coordinator

.

check to make: certain you don't work over forty hours , //“”/J
a week?" over 30 percent the students said "z};" '
"as stated

iL The Arizbng philoéophy of Distributive Educatjo

and agreed uﬂg; by the State Department of Distributive Education,

' . , . \
the State Suypdrvisor of Distributive Education, and the teacher-

[ a . >

. . ) .
coordinators of Distributive Education in the state.of Arizona is
: \ . .

in agreement with the United States Office of Educatipn policy.

L3

asfoutlined‘in‘This We Believe in Distributive Edhcatioﬁ" It o
- . ’ . . " .\ > V
would* appear that in practice.some of ‘the programs within the - .
state high schools vary somewhat from this philosophy. It would .

appear that some students and coordinators in the state do not
-

e

percéiye the program objectives as perceived in the state .

philosophy’. , . . L
_)' . !

RECOMMENDAT IONS ' o ‘ - ‘ .

.1. Some type of State plan or guide (with suggested
guidelines) should be prepared and.properly communicated to

high skhool Distributive Education coordinators across the state

[}

of Arizona, Distributive Education coordinators and tecacher-
educators should be included in the preparatjon of such a plan

to provide greater unity in the Distributive Education forces

. . ®
in Arizona.

4-

2. Since there were several arcas of weakness indicated -
. .

”

by both Distributive Education students and coordinators

regarding the progrém of instruction, more workshops and/dr'

o3
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-

) training sessions should be organized. Thefe'workshops ‘could

,‘ -

tbe planned by the teacher-educators, AADET, or a<=combination

. . v 1 . -
of t;f‘two.groups. ) ¥

v

- ' . ' A .
. . .

3. The State-Deoartmen% of Education should take a

R 4 & f
greater‘leadershi@ role offer1ng guidance and advice to -

-»

Distributive Educat1on coord1nators across the sta?e :;" .

-
- a i

° )
4. Communication from the State Department of Education .

o
N

should be imprdved with more emphasis on the Distributive

Education program and less emphasis om DECA. ' , .
. . A ' I . M .
5. AADET-should take a stronger leadership role in ~ .

A

X improving commun£§ati \among its memheté, orking with the’ L
e ) .

: : . : . ‘ . Lo
) . . . N . \ g .
i . . 1} ' ! ° ‘. A

State Department, of Educatidn, and involwvin

'communities more in their efforts. , R A

6. Since both ¢gordinators and D1str1butuve Educat;on BN .

. -
students expressed.a need for additional 9qo&pment and_suppllos‘ / a”
in some Distrihutive Eduecation o1a§srooms ac/ross the-state;? . .
vocational funds should be mode available to thoso schools'mith' .
limited fac1}1t1es School administrato;s and coordinators
should be informed as to. hOW to apply for add1t1ona1 vocational
fonds and about eligibilitly for these funds o ’

. 7. The 1nstruct1ona1 progr;m throughout the state hust v T ‘

] w .-
reflect more accurate}; the purposesiﬁnd obJect1ves and the )
Arizona phiiosophy of Distribut{ve EdocatiOn. . ® L
N . . ' N
| . . | 4 . i, . - ; . .
, oy ) .
. .
)98
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SECTION V. -

fu o . - o

OCCUPATTONAL ASSESSMENT AND REVIEW -
. (OF ‘JOB LISTINGS | - .

3

_OBJECTIVES. (Numbers 5 and 13)

- . An occupatlonal assessment of the: marketlng/dlstrlbutlon

t ’ : 2

- - cluster will be conducted he Tesults will be compared w1th the .
TR needs as determined by the Departnent of Econoni¢ Secur1ty
) A ”: " Review the 1dént1f1ed t1t1es-w1th an 1ndustr1a1 adv1soryf ‘ h
’ committee composed of representatlves of the major. occupat10na1 . ,;

! . ' .

\
families 1dent1f1ed w1th;n the occUpatLonal llstlhgs to 1denthy

rd 1

“ \

OmlSSlOnS and%or inappropriate 1nc1u51ons. ' o %‘ "
. ' “ r : . 7 " T Cos N
. .- . o ‘ - ,

] N ) . . e ~ f' ’
) PROC EDU'RE . “ N ) . . . - »
. ' . The occupational assessment was done as a part of objectives ' -
. + B Ca Lo ) . . ’ ’ ‘ . .- ‘ ‘
i nine, ten, andreleven. ,The'data collected there was utilized-
. in researching'the objectives here'. . -

' P

Interviews were conducted .with representatives from the

Arizona Department of ‘Economic Security and business leaders - -
.0 . o o ) > .
*. .identified with the major occupationak'families.

. \ . P ~ B .
~ A 04 © - . ‘ i

’ -ANALYSIS AND FINDINGS L el e o - ~
. " - ' . 7 , R @
N " _Because of current econom1c condltlons and slow down in ‘i ' .
populatlon growth it was impossible to project accurate,. . s .

/7 -

s meanLngful needs data based on past or present expemlences
LI . TN , ~ .

~

S ~ The occupational assessment search for comparative data .

| -
§ § proved,fru1t1ess ‘All éttempts to utilize data or 1nput frOm
:

other agencles resulted in references back to the data provrded

) - . i

’ \ i "
| e | .
. - ~
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. ’ ’ o ‘ .

" by the Department of Egonomic Security. Therefore, there was-
. . ) -, ® '.f' A -AQ

no,valid way\bo compare the projected occdupational needs with

those determined by'the'Department of,Economic Sécurity}

Data for the publ1cat1ons of the Department.of .Economic:- =~

% ’

Secur1ty is taken from- the 1970 Census of- populatlon Allocat10ns~

were made for th05e oacupat1ons not reported. 0ccupat10nal

~ . »

change factors from "Tomorrow s Manpower Needs'" were then

~ -

applied. These change factors are derived from a nat1ona1
matrix. The data is fhen prepared to meet yocationdl educational
planning requirements._'As yocational areas do not always agree

. . . )
with census data or DOT numbers, some‘yaliﬁity is 'lost in

‘ . . . .

transition. Because of Arizona's rapid growth, initial estimates

are d1sca ded. Revised projections.ire derived from.a'multLple'.D

-
v, 1

regress1on using Ar1zona s populatlon and the nation's employment
as the independent yariables. Co

\ : Mr's Naylor,.Manpower'Analyst; bepartment of Economic
Secur1ty, stated that the ent1re methooology of collecting data’

’

E-] LU .
o

w111 be changed. w1t11n the next few years as they sw1tch to ‘a new

. L ' /

system- They 1ntend to integrate with the’ Occupatlonal Employment

Stat1st1cs Programs . wh1ch W1ll complete the tnans1t1on g&om a labor
v
\ force concept. (cUrrently be1ng used) to a work force concept
The latJer is more des1rab1e s1nce ;t reflects place of work
' [
'rather”than place-of-residence and eliminateS'the self-cod1n§

problems of the,census.
A :

-

Representatives of the:major occupational families identified

p . L ) »
within the cluster were -surveyed in an attempt to validate the |

.
/. " Lo

o - . 56
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’

11 . ) )
data as OJected by the Department of Economlc-éLcurity.

Industries represented in the survey included hoteﬁ lodging,

’ 1

'softlines, food,distribution and serv1ces, finance and credit,

»

*

and’ home furnlshlngs They were surveyed to determine if current

. .

flgures and,research could be located to ‘identify job t1t1es

o

within. their industry and confirm data collected from the -
+ " 2 .

Department of Economic Security.

No evidence of organized-data could be found that would have

any utility for our use. For example, the Hotel Association

’

had many flgures However, after examining their data, it was

noted that their information was all compiled from the Division
of Bconomic Security and Arizona State University Researcthenter.
The only figures they had of their own were verbal estimates of

growth projection based on city approved known hotels to be

'built. These inmcluded only those hotels which had alneady .

N, s

f1nanc1a11y comm1tted themselves and then only 1arge chain members
‘who were‘members of the Association. It did not includg figures

for non-members or small independents. It became obvious their-
) . A .

figures were not going to befany‘more valid }han the ones already

© s PP

ava11ab1e ’ .

.

R The Marketlng Research Department of the Arizona Republlc—

4

- Gazette was surveyed'to find the source of the'data used in their

~ . . . .

.yearly'pﬁblication, "Inside Phoenix." In an interview with the

k4l
A

Marketing Department it was discovered that their figures were

o

.obtained from the Dgpartment of Eccnomic Secur1ty In their

consumer survey they Hid,not originate resea;)h on occupations

\

- 5

e
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- ) ot : . . . 4
. I . . . ’ - . )
. . : 5] .
. a . . ! N .. - lAu.‘ !
and growth. : o . o
- s T, ) . V_q ¢
1REC0MMENDA$IONS v o . ' . ¢
. " 1. .Do nothing for the mement -- wait for the Department
’ of Ecopomic Security to change over to the Occupational Employmént ,
‘. , Statistics Program. ) - : , L -
2. . The State Department of Education may wapt to canvass
a_valid sample of the state Businesses represented in the cluster.
to determine current employment figures and projected needs. !
[N » )
f -
3 3 -
—' . »

o8




: ~ SECTION VI

Al

- . BRROGRAM PROJECTIONS: AS VIEWED .
BY NATIONAL LEADERS *

OBJECTIVE (Number 6) .

National leaders in the field of Distributive Education

:
v

will be surveyed to determine not only current status but need
: e : " ]

for change and projections for the future in organization and

administration of the Distributive Education programl

)

PROCEDURE e S ; ' § .
N 2 ‘e

The researcher personally gpntactéd national leaders for

'vinput regarding projections for the future development of the

Distributive Educafion program. Current speeches and Writings.;

of these leaders were afsp perused. "Represented in this sampling

were teacher-educators, State Supervisors, and leaders from the

United States Office of Education. . N

i . ~ K)
. , .

-~

FINDINGS AND ANALYSIS
J . . .. - .
Much national thinking would support the position that it

is unrealistic for Distributive Education programs to continue

the tradition of exploring general marketing concepts and

functions. Students should be pfovided options representative

N

of a variety of trade groups éccording to one national source.
Others support this positi&ﬁ’for the following reasons:

1. Historically, vocational immaturity of students

- . forced Distributive Education programs to be designed

around a general merchandising curriculum offering -- the




-

R s

AR

assumptibn be{ng,that Distributive Education should be

.

as much a gareer choosing program as a career preparing
o \

program.

With the career development movement throughout-

the entire educational experience career choosing

Qecosz,an integral part of the'r gular school program

,

long before the student reaches t vocational program
of his choice. Therefore, this position is no longer
realistic. ‘ , P

.2, With the move from global thinking at the

v

elementary and middle‘school Levels_toward exploratory

career interest development in %rades nine and ten in

the career education program, students should be feady

for learning activities .designed to bring them to

threshold job skills within one or more career clusters

in the bistributive Educatidn program. s

In other“wbrdé, the student-shouIQ have a more
positive sense of direction and!bg ready to begin
in-depth study of a specific typé'of'ﬁarketing enter-
prise. Typically a Distributive Education employee
then should méke his start and undergo the testing of
his own interests and capabilities in a specific
environment. Until he has proven himself in relation
to the pracfices of a given markefing institutioﬁ}

he is not ready to generalize to other types of

enterprises. This line of thinking suggests that

- S =t
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N

until the Bistributive Education student perceives

and conscgbusly supports through his job performance
gll of the functions of marketing in operatioh'around
his own work stagion, he has no real bagis for choosing
to speéialize in any one of these functions. . oo
From this vantage point then the career ﬁindeﬂ
Distributive Education studentéemployee can opt to
build on hig experiences within one industrial
classification, i. e. food'dis;ribution, or carry
his experiénceq to another classification such as
hotel and lodging, or pursue in’dgpth the development
of a Specialized competence in one or more functions

o

such as buying or selling.
. : r .
National leaders recognize that education for work
must teach workers to be flexible and respbnsive to
change.r The-emergence ofy new values and attitudes
and expectétions on the ;frt of young people force
. - 4 .
this recognition. p
The option described‘abbve allows,for’employge
flexibility as long as he has mastered the application
of marketing theory in a specific enterprise. He
then is ready to move horizontally or vertically.
3. The affective domain is still too o2ften
neglected in curriculum plénning and in teaching

ﬁetﬁodology. More emphasis must be placed on career

development patterns and decision-making activities

and experiences. . ,

' . i
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managed through

w_y'vf\r-“w‘ —

4. Apistributivé educators have utilized the work
environment as'a learning laboratory for”many years
and have had this environment to themselves generally
most of the timq. With the expansion of many other
educational programs into the Work Experience aréna,
Distributive Education people must do a better job of
markefing‘their own product -—.the Distributive
Education progranm.

5. Distributive educators must become more

sensitive to career input needs at all educationgl

‘levéls -- elementary, middle school, and early high

school. Concepts peculiar'to the marketing and

distribution cluster that can be legrned earlier in

o —

"the educational

experience'must be identified and
the appropriate educational channels
by Distributive Education personnel.

-6. Greater program flexibility must be developed.

Students, depending upon indiyidﬁal needs and
occupational goals, may opt tocgﬂhnd one semester OT
two years in an occupational experience. More flexible
entrances and exit points are necessary to cope with

-

this kind of flexibility.

///7*
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‘ : - SECTION VII -

' \ . .
- STUDENT-COORDINATOR DECA ,QUESTIONNAIRE "
. - _ -
OBJECTIVE (Number 7) o .
'nThe objectives and outcomes of the DECA club program will

be carefully analyzed to determine its effectiveness and/or need

)

An objective of vocational education is to provide the

for modifying direction and emphasis.

PROCEDURE

opportunity for each individual to develop to his fullest

potential. It is therefore essential that the program offered

in the sec9ndary schools be-based upon a ph?losophy and theoretical
 framework of involvement and participation in the selected
vocational area. One of the-Vehiéles which can be effect%ﬁely'
‘utilized toward youth development is the 3g—curricu1ar organizations
affiligfed with the vdcational DistributiVe-Educati;n program,

DECA (Distributive Education Clubs of America).

' This study included student members'anq advisors of

cooperative Di%?fibutive Education programs in the public

school system of Arizona. The SChbdls_inv01Ved were those which
offered Distributive Education in their high school curriculunm

and which also had an official ldEalrmembgrship in DECA.

Only secondary schools affiliagted with the local, state,

and national organization of youth co-curricular activities in

Distributive Education were included in this study. There were

14




»
~

< fifty such chapters in the public secondary schools of Arizona \\
in the academic year of 1973-1974. The findings must necessafily %

relate only to those selected schools in the state of Arizona. L

A .
make-up, characteristics, and types.

V/ The schools fepresentgg in this study were diverse in their
- Approiimately 900 senior merchandising studenp members of
DECA ;nd their club advisors were ‘administered a twd-part_
questionnaire. Of the fift; advisors.questioned, thirty-three
(66 percent) chose to participate iﬁ the projéct. Completed
éuestionnaifes were returned by:547 students-.

The names of the.schoo}s with DECA chapters were obtained
from the Arizona Department 6f Education, Vocational aﬁd Career

/ -
B Education Division, State Director of Distributive Education

Clubs of America, Phoenix, Arizona. ’

The entire populétion of‘the senior merchandising student
members of the fifty Statéyide chaptersiof DECA was sufrveyed.
The tota} popuiatioﬁ fﬁstead of a random sample Qasvse}ected for
this study because: - ' B | ;

1. Each of the ééhools selgcted‘héve‘operééed
for at least one.full year in bECA.
2. They represent schools from the té{ai

regions of Arizona having Distributive Education

° »

programs.
3. They represent an over:?}%view of the school

systems and DECA organizations in Arizona.

: 4. By using the total population the smaller

64




will’ be the standard error and the greater will be

1l

the likelihood of-obtaining significant results.

’

The questdonnaire_used for this.study was deve10ped by
Dr. Ross T. Dailey at Miehigan State ﬁnivorsity in 1969(and
administered for a similar study in tﬂe stafe of New York in
'1970. '

The questionnaire used in this study was divided into two

-

major parts. Part, I of the questionnaire contained sixty-two .

statements relative to the functions and operations of DECA

.
w

on the local level. Part II of the questionnaire contained

% , .
information requested of the respondent's background school

and Distributive Education program.

ANALYSIS

After a thorough telephone and mail follow-up procedure

" to be sure that as many chapters as possible. participated in
2

thlS study, rhe data was analyzed u51ng the chi square test at
the .05 1evel of 51gn1f1cance¢ The collected data was analyzed
by a computer and ‘interpreted by the researchers

An overa11 chi square of 41.6824 at 15. degrees of freedom

was significant at the .05 level of.significance. This means

-
) ¢

that the participating student members and_DECA advisors feel

that the opjectivés and outcomes of, the DECA program are being

met successfully. There were a number of areas reported -by the
students as needing improvements. Sixty-two percent of the

: »
students reported that there was not enqugh tooperation between
» : . .
the DECA clubs and the guidance personnel. Sevénty-eight percent

€S




of the students responded that an application and interview

should not be necessary for admission into Pistributive Education:

'

Sixty-one percent of the students responded that they were not

preparing for careers in marketing and distribution and that their
: . Y
career goals werelundecided. |

Although there was a representative return from all arcas
of the state, 71 percent of the chapters responding were from
communities with populations in excess of .100,000 people.

- A .

_Fifty-five percent of the responding students were male, and the

remaining 45 percent were female. Of the chapter advisors

réspondihg twenty-three (69 percent) were male and ten (31 percent)

t

were female.
Other areas needing improvement as stated by the students
and advisors included too much emphasis being placed on the

competitive portion of DECA. The overall development of the

'

student and ‘a lesser concern for competing in DECA contests
L) -
: . ’ t
should be emphasized.

The advisdors felt that there needed to be a greater amount

of commurniication [between the State Department officials and the

individual DECA chapters.

o Stétewide objectiyves for -DECA clubs should be spelled out
in greater detail. The ekisting objectives are too few and too
broad. .

The state leadership conference should be on a rotating
basis throughout the gtate instead of in Phoenix oﬁly. T#e

advisors also agreed that the conference banquet and awards




c . ‘ ' ,56
ceremony was too lengthy.

ARECOMMENDATIONS

Recommendationé arising from this.resqarch indicate the
' need for implementation of .a bftter communications'network 3
involving~all levels of DECA. The students need more assistance

. o )
in developing their career goals. Thé state objectives of DECA

/ need to be spelled out in more detail.




SECTION VIII *

*BUSINESS COMMUNITY QUESTIONNAIRE |

OBJECTIVE (Number 8)

Representatives of the business;community will be surveyed '
for input regarding curriculum content, performance levels, ' p

and identification of occupations to be included in the clugter.‘s

.

PROCEDURE . T : .
. " . ] 4 »
A stratified random sample of businessmen having an . :

interest in Distributive Education was selected from the total

[y
o /

population. TIncluded invthe sample ‘'were representatives from
both rural and urban secctors from all geographic regions of.

the state of Arizona: Of the forty-five questionnaires, cover

. letters, and*instructions for the questionnaires which were
. !

B4

)

mailed, twénty-three questionnaires were returned yieclding a
51 percent response rate.

Businessmen were asked to respond ta three.categories of -
\ - ' <&

information: (1) to indicate whether a task could be best

.

learned on the job or in the classroom, (2) to rank the

-

importance of ten overall categories germane to Distributive

Education, and (3) to rank five sub-topics in each overall

topic in order of their importance to the employer.
FINDINGS ’
. Ranking of Overall Categories
| Qp L
In ranking the ten overall’;ﬁpics of a typical high school
o B [
- ———t8




B »

7y .

‘Distributive.Education program in Arizona, three topics were

grouped together in importance. They were: t}) Human
. N ’ . L4 ’ N
Relations, (2) Merchandising, and (3) Salesmanship and
‘Merchdndise-Information’ The’fourﬁh most important topic
. o e oo

was'%usiness Organization and Ownership. Data on rankings

of the ten overall tdpics is included in Table 6.

l Human Relatlons was ranked the most important category
‘%y;n%neurespondents‘and the sécond_ﬁost important . category by - '
five other.respgadentef' Thus, foorteea of the tyenty-three .

respondents (61 percent) felt that Human Relations was gither

the most or the next most important topic of the Distributive

\|E&ucatioh program. Merchandising, however, only reeeived\\\i
L tWo @ost important raakings‘and“foyr second most important
fankihgs. 'However, si;teen resPOndents (iOnpercent) indicated
'that Merehandising Wae among the three most important‘cagegoriesi
‘ For the Saleemanshrp category, seven respondents\rankedfit.
\ 4
first, five respondents ranked it second, and only tw?/rankeg a
it third in importance. . - //zf- : ,‘Z t p
‘.//*%~- An'intereeting pattern of reeponseSxﬁaeAroteé/;or the e
e s . . R

: . s . B . .
Economié§fe{\?istribut1on category. This category was rated

, Ny . .
a% the most” important by three respondents, least important

‘o

,by four respondents, and-next to least 1mportant by flystothers.
@ / :
The Vlsual Merchandlslng category was not rated as ost important,

and received four rankings ‘as least important and three rankings
. - . 4
" as'next to least important.

Five of the categorjeleere'ranked first 3t least one_time:

. s
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¥ o - .,
. .- z
Y. Table 6
to Data on Bu51nesgmen Ranklngs of Importanee of
. Ten Overall Categories in a High School
Disktributive Educaylon Program
Rank Mean _ L - ' .
Order Value*. ) Overall Category '. .
1 2.70 1 Human Relations
2 3.09 - Merchandising
3 . 3.30 Salesmanship and ‘Merchandise Information
4 . 5.73 Business Organization and Ownership
5" 6.09 Merchandising Math
6 6.22 . Sales Promotion
7  6.23 Economics of Pistribution )
- 8 .30 . Advertising ’
9 6.55 " | - Business Services ‘
10 6.87 Visyal Merchandising

1,

L} - LR
. »

*The most important - item was recorded as 1 and the least

important, item 10.

-

£




\

.

Human Relations, Merchandising, Salesmanshiﬁ and,Merchéndise

Information, Business Orgs#tzation and Ownership, and Economics

of Distribution. i : o

i

‘Ranking Within Human Relatdons'Catggory'
Within the Hunfan Relations ca@égory, five specific sub -
- . R R o - ,

toﬁiés were ranked by businesémen‘COncerning their relative
importance te the Distributive Education program. These

. . i‘i B

rankings are shown in Table 7.

-
‘v

From thi;\Table, it is apparent that businessmen. felt

-
¢ '

the most important sub-topic of Human Relations was Communications,

' 3 N -
followed closely by Getting Along with Others. The least

important‘sub-topic of the five listed was developing Leadership

Te¢hniques. ° - .

i

When asked whefe-the businessmen félt Human Relations

should be taught (classroom or on the job), 50 peréent felt it
was best learned both on the job and in the classroom. Only
one respondent (4 1/2 percent) félt it was best learned in the

classroom. The remaining 45 1/2 percent felt Human Relations
was best learneﬂjoh'the job.

.

One respondent indicated the Humdn Relations topic should

s .

include,the sub-topic JInderstanding, but the respondent ranked
this response as bei of less .importlance than the five items

contained on the 'questionnaire.

»

Ranking Within Merchandising Categbry

. The second most important .category, according to businessmen,

was Merchandising. The spb~tnpic§ and fh@ir rankings by

," /u' . J‘-
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3.92,

%keadership Techhiques-

)
\‘}'\1"' \
v ae
v ) n,/,‘% hd » . " R
v F Table 7
. Rﬁhkingé by éqsineésmen of Shb-Topics
“of Human Relations Category
Rank Mean , . .. . !
‘ Order Yalue* Sub-Topic
1 2.07 Communlcatlons
t.2 2°.15. Getting Along w1th Others,
3 2.69 " Motivation , .
. 4 3.69 . Decigion Making ‘
‘5

*The most impoxrtant item
important item as 5.

[y
.

was recorded as$ 1 and the least
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£

, agnéﬂporfan¢ as thé five previously mentioned. None of the

‘important-sub-topies, but two respondents listed Stﬁdy of the

businessmen are shown in Table 8.

Businessmen indicated tha}nphey thought Store Operations
and Management was the most important pOTthﬂ of the Merchandlslng
upit. Stope Locatlon, Layout, and Equipment was second followed .
" by the unit on Rece1v1ng, Checking, and Marklng Merchandise.
Little 1mportance was placed on Studying the BUylng Functlons

and Mgrket Research by the businessmen surveyed. One respondent

indicated that a unit on. Fashion Cycles was important, but not

respondenfs listed Market Research as the first or—seCpnd most

. , R s
Buying Functions as the most important sub-topic.

\ -
o -

More respondents -felt -that Merchandising was best learned
on the job (45.4 percent) rather than both on the job and in
the classroom (36.3 percent). Only 18.3 percent -felt that

Merchandising was best learned in the classroom.

Ranking Within Salesmanship and Merchandise Information Category

| The third most impontant category, as listed by businessmen,
was that of Salesmanship and Merchandise Infornation. The
eub-topics and theﬁﬁzfankings are given in Table 9.

Results og/fhé survey qf businessmen indicated that Product
Knowledg@aa /Steps in tne Selling Process were considered to be
the most important sub-te;}ei\of‘the Merchandising category. In
"fact, all but one respondent nanked oﬁe of these two sub-topics

\
as /the most important portion of the SaleSmanship and Merchandlse

nformation category. The other "most important'" 'vote went to




Table 8 ) .

- °

‘Rankings by  Businessmen of Sub- Top1cs

-

of Merchand151ng Category

Rank . Mean .
Order Value* Sub-Topic -
1 2.00 Store Operations and Management >
Z‘Q 2.23 Store Location, Layomt, and Equ1pment o ’
3 2.69 Receiving, Checking, Marking Merchandlse
4 3.54 Study of the Buying Functlons : :
5 4.38

Market Research

63

*The most important item was recorded as 1 and the least
important item as 5.




Table 9

Rankings by -Businessmen {6f Sub-Topics of Salesmanship
and Merchandise’ Information Category

o

-

64

Rank Mean -
Order Value* Sub-Topic
1 -1.73 Product Knowledge
2 2.00 Steps in Selling Process
3 3.54 Prospecting and Customer Ana1y51s
4 3.55 Suggestion Selling N
5 3..82 Sales Demonstrations and Critiques °

.

—r

*The most important. item was recorded as 1 and the least
- important as ’'5,- , ) 0
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’ ) . ) . i . 6 5

the Prospecfing and Customer Analysis topic. The difference in
means bgtwéen the°Prospééting and Customer Analysis topic and
the Suggéstioh Selling.topic was” very small -- .01. Most
eﬁployers fe1£ that Sales Demonstratiqﬁs and Critiques was the -
least'impbrténf of the five topics listed.

Of t;ose suchyed, 40 pércént felt Salesmanship and
Merchandi§e'%nformation vas best learneé on»theﬁﬁob. Thirty-five
percent thought it was best learned both on the job and in
the clhssrodm, while 25'percent felt the classroom was the
bést place. "{; :

N - - e

Ranking Within Business Organization and Ownership Category

According to businessmen, the fourth most important category
was Business Organization and Ownership. Rankings of the
specific sub-topics for this category are listed in Table 10.

From this Table, it is noted that the mean values for the
‘most important and least important sqb-topics was only 1.23
different, suggesting that employers were not in strong agreement
con;efning one topic being clearly the most important. The
rankings indicate, however, that Fofms of Ownership was the most
important sub-topic in this category with less emphasis placed
on the History of Distribution and Free Enterprise.

Businessmen indicated that the Business Organization aﬁd
Ownership category was best ieafned in the classroom, Nineteen
of the twenty-two surveyed (86.5 percent) responded in:favor of

the - classroom, while one respondent felt it was best learned

on the job.. Two respondents (9 percent) thought it was best
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[ 1
o ‘?
» .
- §
Table 10
Rankings by Businessmen of SuB-TOpics of Business
Organization and Ownership Category
* .Y
‘
Rank Mean .
Order Value* Sub-Topic
1 2.31 Forms of Ownership
2 2.62 Types of Retail Stores
3 2.84 Store Organization
4 3.53 Legal Aspects of Distribution
5 3

.54 History of Distribution and Free Enterprlse

-

*The most important item was recorded as 1 and the least
important as 5.
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1 - .

learned on the job and in the classroom.:

Rénking Within Merchandising Math Category f

[ »Z" S

The fifth most important category was Merchandising Math.

-Businessmen's rankings of this category are contained in Table 11.

’
B

In the Mgrchandisiﬁg Math category, employers were very

definite about which sub-topic they felt was the most

important -- Basic Arithmetic. Nine of the thirteen responders

ranked this item as first in-importance. The second most

important sub-topic was Cash Register Training followed by a
, .

closely related topic -- Makimg Change. The least important
topic was Inventory Control which was ranked last eight of the

thirteen times.

-

r

Businessmen were approximately evenly divided concerning
where Merchandising Math was best learned. Seven.(31.8 percent)

of the respondérs indicated both on the job and in the classroom,
, : ¢
/

~and another seven responded it was best learned on the job.

Eight (36.4 percent) felt it was best leérned in éhe classroom.
‘ O _
Ranking Within Sales Promotion Category

E

The sixth most important category, according to businessmen

surveyed, was Sales Promotion. Rankings by the businessmen are

.

listed in Table 12.

This Table shows Definition and Purpose of Sales Promotion

was ranked as the most important sub-topic” of the Sales Promotion’ \

)

category by businessmen. The second most important sub-topic - \
was Factors in Successful Sales Promotion. Employers felt
/ o

doing a sales promotion was of less importance than the four
/0 .

I aQ ' WB
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Table 11

+ Rankings of Businessmen of Sub-Topics
of Merchandising Math Category

.

2 Rank Mean
’ Order Value Sub-Topic
. 1 1.61 Basic Arithmetic
2 2.30 Cash Register Training
3 2.77 Making Change .
4 3.62 Mark Up and Mark Down
5 . 4.00 Inventory Control
<,

*The most important item was recorded as 1 and the leasi

important as 5.

-




v
0
Table 12 -7
Rankings by Businessmen of Sub-Topikts
\ of Sales Promotion Category .
Rank . Mean - ' 4 ) -
Order Value* : Sub-Topic .
¥
1 1:61 Definition and Purpose .
2 ©2.23 . Factors in Successful Sales Promotion
37 2.61 Types of Sales Promotion r
4 - 3.54 Sales Promotion Campaign
57 3.61 Do a Sales Promotion

4

~*The most importént item was recorded.as 1 and the'least
important "as §. T ' T -

-

r'd
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remgining topics. One respondent‘felt a Daily On-Floor Sales
d Promotion Through Presentation was the third most important
. topic.

‘ More than half (54.5 percent) of thelbusinessmen thought
that Sale;/Promotlon was best learned in tke classroom. ~ Six
others (27.2 percent) felt it was best acco plished both in the

o

classroom and on the job, while only four (18.3 percent) felt

-~

" it should be left to the job.

e Ranking Within Economics of Distribution Category

.  The seventh most important category was Economics of

Distribution. Rankings and mean values of businessmen for this

v

category are given in Table 13. -~ -
-, According to this Table, employers felt that the Nature of
the Free Enterprise System and the Laws of Supply and Demand
- o were the two most importént sub-topics, respectively,1of the
Economics of Distribution categSry. All businessmen ranked Qne
_of these two sub-topiés as their most important concern of the

category. Conversely, nine of the thirteen responders indicated

that a Study of the Stock Market was the least important. No

one indicated the Study of the Stock Market was hlgher “than the

-
~

second least important topic.

Businessmen were also in close agreement that Economics

’
3

of Distribution should best be learned in the classroomn. One
. . . . . “ . s, %7?}
respondent indicated both the classroom and ‘on the job was . 2

the best, while no one felt it was best learned on the job.

)
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Ranklngs by Bu51nessmen
6f Economics of Distributi

* Table 13

Sub Toplcs
on Category

71

Rank Mean )
" Order Value* Sub-Topic
. —
—— :
1 1.38 Nature of Free Enterprise System
2 1.92 Laws of Supply and Demand
3 . 3.38 Business Cyclegs
4 3.46 Comparison of ‘Economic Systems
5 4.69 Study of Stock Market:

a ~ =

g

*The most important item was recorded as 1 and the least
important item as 5.

\

r

o
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qRank1ng'W1tﬁ1n Ad/ert151ng Category
e B

v”f/ The: e1gh}m most important category was Adver.

/"/ Re

~

Bus1nessmen S rank1ngs for-this category are given in Table 14,

g > .
- In Advertising; businessmen felt that the Purpose of

Advert1s1ng was the most 1mportant of the five sub- top1cs. : r

A -
\

Next Jin. 1mportance the bus1nessmen wanted students to understand

the Pr1nc1ples Involved in the Preparat1on of an Advertlsemeht.

1

All of the employers expept one felt that the H1story of . .

A o

" ..
/

bus1nessmem s/mean yalue of 4. 85 (out of a poss1b1e 5) was the

1

Advert1s1ng W7P the least 1mportant su t0p1c In/fact, the

o 6 3
h1ghest mean rank1ng/on th1s port1on of the quest1onna'

i K 2 4

Businefsme felt strongly (81 9 p{\cent) that

. Rank1ng Within Bus1ne£s Serv1ces Category . . 7 - t" -

S
i The nex& t6 least 1mportant cabegory was Bus1hess Serv1ces. -

4 o~

-

- The businessmen“s rankings and mean values -for this catégory
Y Mo R ’ s ’ ' - e o
~are corntained in Table 15. ~ 7 . - -

~suﬁ;topic the Business Services, categorv was‘Credit. Theé
“second most'1mportant sub t0p1c was Bookkeep1ng ' Methods of "
Cred1t.Collect1on Was indicated to be ‘the least important\
sub:t0p1c.’ However, all respondents except three ranked th1s
itemuas.mextéto least 1mportantf. Another 1tem not.cons1dered

.

too 1mpontant (when compared io the four other iteis l1sted)

-

2 AP 83

N N ’ Lo . Lo LA
“According. to, the birsinessmen's rankings, the most important

was best le ned in %he classroom father than on he JOb A
NN . » - ..I .o
Three felt that 1t ‘as best learned both on the JOb and in the ‘

classroom, wh1le./ ly one felt 1t was beif/{earned-on the JOb. i
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‘ Table 14
Ranking by Businessmen of Sub-Topics
of--the Advertising Category
. Rank Mean ) . )
. Qrder . Value* - : ~ Sub-Topic ,
) o . i
/-; B ¥ -
- : ‘
¢ 1 1.69 Purpose of Advertising :
¢ -2 00 2.23° Principles Involved in Preparing of an Ad Lo
* .y 30 2.92 " Types of Advertising Media: /7,:*' :
LT 4 .\ 3.15 The Retailer and Advertising- . I
- .. 5 #7485 ‘History of Advertlslng . ‘
y . \: .
e a . '.“" o ™ * , B ]
*The most important -item was recorded as 1 and the least important
. . item as 5. oot : - :
. . B > - M . t
/ /- .
q , . K
' ) £} kY , . .
5 e \ ’ . " ) \ »
i . ‘ “ . A
' ¢ - 'L"é' r“*“% -
5. .
LI
~ \ - . .
- ' " 1n . - . \
[ 1" | s . , -
! R \ ‘ . . o
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Ranklngs by B

‘of Busine
<y

Table 15

J

sinessmen of Sub To 1cs
s Services Category

".Rank Mean

:Order Value* / 'Sub-Topid
» ! . .

— — :
1 1.85 - Credit

2 2.38 Bookkeeping

37 3.08 . Banking

4 3.77 ‘'Credit Bureau-

5 3.85 . . Methods of Collection
3

).

*The most 1mportant item was recorded as 1 and the least

~important item as 5.

a




was thp Lredit Bureau.

‘ A“majority of businessmen (63.7 percent) felt that items ,

in the Business "‘Services category were best learned in the =~
o . L

classroom., Six employers (27.3 percent) felt it could be best -

PR ' learned on® the job, while the remaining two (9 percent) felt

horna

it was bg§t learned both on the job and in the classroom.

L Ranking Within Visual Merchandising Category

According to the businessmqn's.ranking, the least important

category was Visual Merchandising.- Rankings-for this category

are ‘shown in Table 16. E . -

’ According to businessmen surveyed, the most beneficial
item in-the least important category was ,the. Importance of
\ H

Displlay followed in importance by Design Principles. The least

important item, according to those surveyed, was Window Display. -

Six of the eleven surveyed indicated the least important
‘ éub-topiC«was Window Display.
. i - ’ ' ’ ! * ~a
‘Concerning the proper place.to best learn elements of
. ‘ . L : . : .

Visual Merchandising,\ﬁd clear-cut place seemed evident. Six

N

]

respondents (31.6 percent) indicated thé best placevwas in’

e the classroom; six also indicated bpth on the job and in the
classroom. Seven businessmen (36.8 percent) felt that Visual
- . AN 4 ’ .

Mg}chandising was best learned on the job.

3 . -

Businessmen's Comments

-

.
-

” Quéstionnairesresponders were encouraged to give any
LY ' f

o furthgrv;nformation or comments that they thought would help _ .

E%‘maké the Distributive Education program at the high school
E '“ﬁ‘sv .- i . N

«
’

3 - a
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Table .16 Vs
" Rankings by Businessmen of Sub-Topics ) '
.. qf Visual Merchandising Category e
oo R;;k' . Mean - . r’/T%]A
' " Order Value* ‘ Sub-Topiic R
1 1.73 - Importance of Display
2 2,00 " . Design Principles -
, 3 2.81 , Interior Display - -
L 4 3.18 "Window Display
. "*The Tbést important item was recorded as 1 and the least
important item as 4. - )
) 0
P K ‘ K
) - <

7
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level more effective in meeting thé needs of the businessmen.
~ One, responhdent felt that businessmen serving as guest®

4
speakersgfollowed by a question-and-answer period would allow

a

the students to help relate classroom work to the business
community. Another employer felt that a real effort should,
bé made to keep the classroom teaching as close to 'what it's

‘really like" as possible- ,.

Another businessman felt that students needed to have-a
strong sense of mogivation and concern for the job that they
wanted ‘combined with a desire to learn -- not just a desire to

earn. Still another felt that most students were not taught
‘ * 2 v . . 3 . 3 \
the importance of personal attitude in the 'selling situation. ¢

Finally, another employer dgitfzizegxthe program saying

that students should. know that Distributive Education is an

educational program -- not just an easy way to gef”a job. He
also recommended that busineésmen be apprg@chg@ on the ‘entire
. . : . oy > ' d

o ,
program -- not just on studdent placement alone.

2 <

. “ ’
S
ANALYSIS OF BUSINES§MEN'S DATA

Some categories, and sub-topics, were determined to be

>

more important than other categories, and sub-topics. The

analysis of data indicated that the following findings expressed

,the businessmen's viewpoints concerning a high school Distributive

’ ‘v
- B

Education program: ‘ . { "~

1. The Human Relations category was considered
' %

%

" to be the most important overall category of tﬂgse‘

surveyed. K




B

job rather than in the classroom.

'y w

2¢.  The Mérchan@ising category was rated\second

in importancé by employers. Salesmanship and Merchandise

-3

Information was rated third in~importancé.'

~

. 37 The Visual Merchandising category was. rated

least impdrtant by employers{participating in the ;

survey. o . . ‘ .

4. Businessmen rated théwfol{owing categories

o

as having minor importance to the high school,
Distributive Education program: Sales Promotion,

Economics *of Distribution, Adyertising, and Business

.
- . N -
-

Services. - _ : . .

5. Businessmen felﬁxthat Ahe categories on . *

»
a “ . - B .

Ecohomics of Distribution, Business Owganizatioh and
-~ L3

Ownership, Advertising, and Saies Promotion could be

-

~ . S

-

N

‘best  learned in the classroom. . N

* 6.+ Merchandising, Salesmanshiﬂv and\Visua{

.- =
3 -

Merchandising'categories could best be learned on the"

<

7. Human Re1ations‘é3u1d best be learned both' -

-

onl the job and in the ciégéroom. MerchéQZising, ©ot

Salesmanship, Merchandising Math, and Visual -
. : . . \
Merchandising could profit from classroom and on -

éhé-job learning.

N

8., Businessmen felt that Communications and
Getting Along with Others were the most important
. > . .

«

sub-topics in Human Relations, and they saw a -

98

o

-
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»
a

- - - . -

‘lesser need for Leadership Training.

+ - .

9. Market Reseanch and Studying of the Buying

-

- °

-
™ -

Functions were not con51dered as 1mportant by employers'

as Store Operations and Management in the Merchandising

‘category . .- . ' " B

‘ -
¢ -

10. "Product Knowledge and Steps in* the Selling .

Process were important sub-tOpics of the Salesmanship

79

EE -

- . 4 2

e
and: Mexchdndise Imformation category. Prospecting

and Custoﬁer Analysis, Suggestipn Selling, and Sales’

‘Demonstrations and Critiques were not considered as

i

1mpo§tant by bu51nessmen. - “

11. Bu51nessmen felt that Forms of Ownership

was an important sub topio of the Business Organization

-
-~ .
N -

and Ownerspip category, Less importance was considered -

v

necessagy for ,Legal Aspects of Distribution .and the
"History. of Distribution and Free Enterprise.

12. Employers expressed that a knowledge of
Basic Arithmetic was the‘mest.important element of

Merchandising Math. Mark Up and MarK Down, -and . :
& P .
Inventory Control were minor.in importance  according

-

to businessmen. : ct i,

y

13. Employers felt it was more.impoitant to know

the Purpose of Sales Promotions than-to actually Do a”
safesPromotion in a high school DistributiveY~

’

Eduédation class.

£

14. Businessmen wanted stugdents to understand




-

_ the Nature of the Free Enterprise System, and the
Laws of Supply and Demand rather than to study the

§tock Market.

- —

(1 15. Very little .importance should be placed

- on‘tﬂ; History of Advertising, but employers did

. want students to know the Purpose of Advertising ’ : : C
and understand the Principles Involved in Preparing

¢
an Advertisement.

-16. Credit and Bookkeeping were .important

- ;ub-tépics of the_Business Services category,‘while
the Credit %ureau and Methods oé Credit Collection
weTe less impoftant. | x
17. Emp%oyers surveyed’expressed thgt Window
. ‘ 7 Disﬁlay wa} the lgast important §ub; Opiq in the least
important overall category.

18. Businessmen did wan@ students to understand \ -
theIImportance of Display anf:basic bésign,Priéciples

- -

when studying Visual Merchandising. s}

& . : ‘ ) n R %
) el
:

RECOMMENDATIONS
. JBased on careful analfsis oﬁ'tﬁe data in this study, >
recommendations are offereh to facilitate fthe growth and develop- ;/
H . ) ment of high school D?str{bUti' ducatio ‘ rograms in the state-
of Arizoena: . _ . .}V

- l A |
1. Top priority should be given to the follow- .

ing subject matter in a high school Distributive
Educatibn‘pvogram of instruction:' Human Relations,'

[}
a

o 91 ) %
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Merchandising, and Salesmanship and Merchandise

.

Information.

2.

The fdllowing subject matter was given a

lesser priority: Business Organization and

Ownership, Merchandising Math, Sales Promotion, and ____

Economics of Distribution

3.

-

The fOIIOWing subJect matter was, given the

o
yﬂWest priority: Advertising, Business’ SerVices,

and Visual Merchandising. . : ,

. 4.
P

7 ’

.
.

The following sﬁb—topics_shguld be considered

-

very important to a high school Distributive

Education program of instruction:

5
kS

-

Communications ¥

Store Operations and Management

Salesmanship Product"Knowiedge
;-

Basic Ar1thmetic

[y

Definition and Purpose of Sales Promotion

Nature'of the Free Enterprise System

Laws of Supply aid Demand N
¥

Purpose'of.Advergising_

Credit

Importﬁnce of Visual Display .-

L
.

o - . a

Visual Me:?handisi%g Design Principles

"The follo ing sub-tOpics'should be considered

to have, hesser importance to businessmen in a_high -

sghool Distributlve Education pro!kam -

¢

81
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. ‘a’. * Leadership Techniques '
b. Market Research o T N ) -
. c. Sales Demonstrations and Critiques in Class . /f/ﬁ/
- ' . A . ‘ . ;/v .
d. Inventory Control T T P
, 3 - - N
e. NS%pdy.of the Stock Market | e b
M [Pan /‘ . \\

.. . ... . f. History of Advertising ;

5

g. Methods of Credit Collection

6. Businessmen thought the overall topics of

Economics of+Distribution’, ‘-Business Ofganiqation and
*Ownership, Al

. « D . .. :
vertising, Business Services, Sales

Promotion, and Merchandising Math .could be best

learned (if taught) in the classroom rather than on | e
A » the job. - . . .
: : ; 7. "Busingssmen preferred to have students learn
, o N . . ) , . L . ) ‘"///
Merchandising, Salesmanship, and Visual ‘Merchandising . - =+~

.
-

‘on.the 'job ratheT ‘than in the classroom. . .

. 8. Businessmefi felt that Humah Relat;ang éhould .

be learned both in the classroom.and off the job.

.
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) SECTION IX )
o REVIEW OF OCCUPATIONAL TITLES .- -+ ° . o
o WITH‘IN MARKETING CLUSTER _ ) '\ ;.
OBJECTIVES (Numﬁérs 9, 10, 11, and 12) = o : "
- Review oc;upati@ﬂs in the present marketing cluster. > o
:~-~-—Sereeﬂ~90%vtewiéeﬁti£f }ebwti%lesMsatis£yi#gfthe' v ~:--fj~—~dw
* parameters of ghis occupational cluster. o ) ~ «'
Screen thé péOE classification gystem to idéntif&d ;1 '
“additional job titles. ' © f | ';V.
Reviéw the identified t'tIe; with the Dirgétor of : ’ :" ‘;}

Marketing/Distributive OccupAtions at the Arizona Department of

Education.

. @
PROCEDURE , . n ] RS e, .
T . * ) , ; ~ o '.4 ".
T qInformatién o (satisfy these objectives was gather§d~£?om PR u!
the folloWiné sources: SRR . ’ T PR
- , S Y | . ;o)
R USOE Code \ i P, -~ . .
| - ,
. . . ’
Dictionary of Pccupational 'Titles
Census of Occupations . '
& . .o ’
. oo b " v
% Census Code [ "+, |
| : - .
" Department of Ecomomic Sécurity Data ‘ ) -
o‘~ ’ '. e PN “
Projegtions from the Ari;ﬂﬁ; §Qﬁte Director of
R . .-
Distributive'Edeétion . S .
: .This datd was comﬁé&ed and compared in 3n;at§eqpt to insuré
. PE] % .

a.complete;liiging/af job“titles with{n.the marketing and -
distribution cluster. , S . , ) o -

N ‘ - . .7 : :
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FINDINGS AND ANALYSIS

2/

‘The following codes will appear throughout fhe listings to

designate the sources. T

©

OE =

o .7 -7
*DOEP =

4

Adverfisiﬁé

?

Office ‘6f Education'instructiona¥

"Programs (Numbers)

T ! DOT' = Dictiqpary of dccupntional Titles
o O =" Census Ocdhpatioﬂs (Numpbers)
o - cc =, Cénsus Code, (Numbers)

by Re51dence 1970

¢
[ C N

£ -
, ~

.-

0401

Dlsplay Man

., Display Mzhager

‘ﬂﬂvertlslng
Advertising
Advertising
‘AdvertiS1ng

. Sign‘Painters and Letterers
"* Decorators and .Window Dressers
Public Relations Men and Publicity Writers
Radio and quevision‘Anhouncers

Appafel and

OE 04 Ol/DOT 298.081
OE 04.01 .
OE 04.01 )

A551stant
Salesman "0OE 04.01
CcoO 807310 oo o

Agents and Salqsman

CC 425

3

b -

Accessories 04.02

Fashion Cpordinator
Footwear Salesperson
M1111nery Salesperson
Jewelry Salesperson

.*Stbck Clerk
Salesperson

OE 04.02

OE 04..02/DOT 263.358:

OE 04.02

OE 04.02
" OE 04.02 ,
-- Shoe DOT 263.358

(Numbers)

o

Detgiled-Occupation of Employed Persons’

€C 260/DDEP
CC 543/DOEP"

'cc 192/p659

CC 193/DOEP’

Salesperson -

Salesperson
Salesperson-
Apparel and
Shoe Stores

Jewelry Steres ,
Stock Clerks and Storekeepers

Furriers

Jewelers and Watchmakers

‘M
ASQ%C1ated Stores

DOT 263.458

Women's Garments
Infants'
en's and Boys' Clothlng

and Children's Wear

N
DOT 263.458
DOT 263.458 '

[ —

CO 625610
£0%625660
CO 625940 :
cC 381 ‘o
CC 444

CC 453

25




A ' B . B

Automotive 04.03 : ’ /

Parts ¥Manager OE 04.03 ~ q
Automobile  Salesperson OE_04. 03/DOT 280.358

Parts Salesperson OB 04“03/DOT 289.358 -

Car Rental Clerk OE Q4.03

- . Automotive -- Repair and Service Salesman DOT 602.281 .
Salesman -- Automobile Accessories DOT 280.458 o ' .
Salesman -- .Motor Vehicles and Supplies DOT 280.358
Motor Vehicle and Equipment CO 615010 RS
Motor Vehigcle Dealer CO 625510 . — -

* Tires, Batte€¥y Accessories CO 625530 ' v
Miscellaneous. Vehicle Dealers CO 625590 = * ¥ ot //

>

[y

.Finance and Credit 04.04

" New Accounts Teller OE J04.04
Safe Deposit Clerk OE A04.04 ' . *
Operations Offficer DOT 186.168 - ' v ’
- Banking °CO 706010 o . /fﬂ
Credit Agenc1es €0 706020 -
: Stock Brokers, Investmernt CO 706070 ° =« - ) \
». “«Creditmen CC ¢10/DOEP . : :
.%  Stock and Bond Salesman CC 271/DOEP vl 2
’  Bank Tellers GC 301/DOEP ' )

Bank Cashier OE o4.o4f§of 186.168 .

. .
- e N,

~
. .

' Q%Bristry 04.05 ‘: T,

Floral Designer OF 04.05/DOT 1427 081 ’ . \
Flower Salesperson OE 04.05 . - \
Florist Supplies Salesperson OE 04.05 ) i
Retail. Floristry CO 625960 - , : .~ . Q;
. . a /. ‘.' . . \ ~
5. . e ’ ) o
Food Distribution 04.06 . J _ i ’
R i PN . . MY
"*  Fqod Sélesperson OE 04.06/D'OT .262:358/D0OT"290.887 S
“Blyer OE 04.06 . o . - :
.« L T cdshier OE 04.06 Lo . o
7"« Checker OE%4,06 R {
. - -Bagger OE 04.06 e . .
‘ Produce Clerk DOT 290.887 . . e R
Food and Related CO 615040 ) LT -
Farni Produce -- Raw MEterlals CO 615050 . o
Groccry Stores CO 625410 . - . ,
Dairy Prqduct Stores CO 625450. . T . ’ e '
Bakeries, Retail CO 625460 b ’ . -
Food Stores, NEC CO 625490

» s \)‘ | . i | ‘ | 28 . | | (
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.Food Service 04.07 - .-

, Food Checker OE 04.07 o ~ ,° S o L
Réstaurant Manager OE 04.07 ) . T :
Vending Machine Salesperson OE Q4.07 ~ . R SO
Busboy OE 04.07 . T - : . S
Hostess OE 04.07 = P S - e e T
Waifress OE 04.07 , LT v oo .

Cashier OE 04.07 . ! e n )
Eating amd Drinking Places CO 625800 - \ .
Restaurant, Cafiteria, and Bar Managers CC. 230/DOEP
Busboys + CC 911/DOEP . -
. Food Counter’ and Fountain Workers CC 914/DOEP SN
" * Waiters . CC 915/DOEP, ST - ’

' Food ‘Service WorKers. CC 91€?pOEP d - .

* Bartendexrs DOEP. L Co

. t. " A
) . [N . - e . . p

: e ‘ . - ~
General Merchandise 04.08 ’ ” ‘ - S‘

: . “ - . . i,
Buyer OE 04.08. . . . e :

‘Store Manager OE 04.08 ; : s :

"Merchandise Manager OE 04%4. 68 . '

Sales Person -- General OE 04. 08/DO 289.358 B

-Salesman -- House-to-Heuse- DOT 289.358 e
Salesman =-, Publdcatiops DOT 289.358 . '
Salesperson -- Books -DOT 289.358 » S e
Purchasing Agent DOT 162.158 —— T .
Demonstrator DOT 297.458 ‘ e L

Operations Officer DOT 186.168

Department:, Mail Order CO 625310 .- g
Limited Price Stores CO 625330 .

Miscellaneous Merchandising Stores CO. 625380

Sales Engineers CC 022/DOEP e T

Buyers, Wholesale<and Retail Trade CC 2Q5/DOEP
Purchasing Agents and Buyers' CC 225/DOEP

Sales Manager ‘and Department Heads, Retail Trade CC 231(DOEP
Salesmen and Sales Clerks. CC 280/DOEP f

Cashiers CC 310/DOEP . o )
Shipping and Recejiving Clerks CC 374 /DOEP : oo
Stock Tlerks and Storekeepers CC 381 T
Stock Handlers ' CC 762 o

Newsboys -CC 266/DOEP ‘ R .

.

Hardware,‘Building Materials 04.09 - !

Hardware Supp11es Salesperson OE 04.09/DOT 276. 358

Store or Department Manager OE 04 09 ‘ T,

Salesperson OE 04.09 ’ . ' —
Pen ' — - ; \ i N

Y4




' X _
’ X . . : ce e
[SPEEEAN " " - - . . )
.\\R\<\’ {bashler OE 04. ﬁQ : : 'L~ .
N Salesman -—/Bu1lhnng #nd Constructlon Equipment T
oo N and Supplids’, DOT 276.358 -
‘ Sal €rSOon o - Geperal Hardward DOT 276.358 .
. Salesmai~=- FyoomdCovering DOT 274 ..358 e
- Salesmah -- nstruction Machinery DOT 276.358 .
o, Hardware Plumb'ng co 615070 R i Y
- Lumber, Con'struc %n Material CO 615980 ’
Lumber, Buildihg Md¥eria ¢0 625210 . .
Hardware and Farm qu' ment\ _CO0 625250
%" S \
L ;“<\ Hardﬁare, Farm and Card n-Supplies and Equipment 04.09 -
- ;o . b
// Dairy Supplles Sble%ﬁerson OE 04.09‘ _
s Store or Department ‘Manager OE 04.09 : .
e Salesperson -- Yard Goods DOT 263.458 - .
L "Salesman. -- Graln\and Feed Products DOT 274.358 -
7 Salesman -- Farm a%d Garden Equipment and Supplies DOT 277.
~-Salesman '-- Lawn aqd Garden Equipment and Supplies DQT.-277.
Hardware and Farm Equ1pment .C0.625250 - .
— Farm, Garden SuppLyrStores CO 625930
'//{” ,Buyers and Shlppers, Fafm Products CC. 203/DOEP ‘
' I, . .
Home and Office Furn&shlngs 04.10 - : .
. ¢ ‘ i
Furnlture Salesperscn OE 04.10/DOT 274.358
Séwing Machine Salesperson OE 04..10 -
Hi-Fi Salesperson Q% 10 ' -
Furniture Store or D%partment Manager Ofg 04.10. ==
Interior Designer a@d Decorator DOT 142.05T~ . ﬁ'
Salesman -~ Househqyd Equipment- DOT 278 358 T
Salesperson -~;TV afid Appliances DOT 278.358 A
Salesman -- HOUﬂehold Furnishings, DOT 274.358
: Salesman --. Office: Machines o o T
o Home/Furnlshing ‘Stores CO 625710
) _Appl;ance, TV, Radio Stores :ﬁUfggizzq_ :
> L . g: - \§>\ f‘

{ SN . . R .

/* -‘.m St . .

" _Hotel-Motel .dnd Lodging - 04.11 : _

Bell CAptain OE 04.11 - - ' | ,
Bellm‘ﬁ OE 04.11
Room
Lodgiffg Facilities Manager OE 04.11
Cashiér ' OE 04.11° . ;
Managgr: Apartment House DOT 186.168& T

\ Hotel's and Motels CO 807010

" °  Lodging Places, exc. Hotels (0.807040

Service Clerk OE 04.11 c

. Baggage Porters and Bell Hops cc 934/DOEP _ = ¢

Do . - — g ) .
! oo - :; : N y
. N N, - .

4
- . . \

A 1

358

358

€y
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Industrial Marketing 04.12

. Sales Manager OE 04.12
. Printing Salesman OE 04.12 -
. G : Utility ‘Sales Mani@ér OE 04.]
/ . " Salésman OE 04.12 = ~ .
= Auctioneers CC 261/DOBP/

Demonstrators CC 262/DOEP AR
Hucksters and Peddlers CC g#4

~e

- Insurance 04.13

p ‘Investigator OE 04. 13
Claim Adjuster OE-04.13
- Insurance Salesman OF 04. 13/DOT 250. 258

' o Underwriﬁer ‘DOT 169.188. .
\ ' Life Insurance Underwriter DOT 250.258
: . - , Manager -- Insurance Qffice DOT\186.1 g

° .~ Insunance CO 706300
T Insurance Agents, Bro
g Insurance Adjustexrs,

RN

4ers, and Under riters CC 265/DOEP - . ,
‘xaminers, andvInvestlgators CC_326/DOEP _ -

( “‘~%ntérnationa1 Trade 04.14

.- Export - Import Agent OE 04.14
_ o Import’ Manager OE 04.14
A Export Manager OE’ 0@4.14

_ Personal Services— OA,l_ I ' y

Funeral Director OE 04}
Beauty Shop Manager-
Dry Cleaning Manager
Salesman -- Busingss
, Salesman- -- Securities
~°  Laundry, Dry Cleaning
Beauty Shops CO 80723
Barber~Shops CO 807240
. . ,Shoe Repali\ghops
T . Dress Making CO 807260 -
Other Personal Services |\ GO 807290 . . : .
| ' v Funeral Directors CC 211/DOEP - | ) ' . :
- - Telegraph Messengers CC|3837DOEP - - - AN
¢ - Telephone Operators CC 384/DOEP - , T :
Attengants,'Personal Serviice ' DOEP ’ , o

-

Services DOT 252.358 , ‘%
DOT 25%.250 '
CO 807210 - =

)



: . l%/’ ]
- ‘I ¢ V’.) .
- | Petroleum 04,16
e ~ -‘ - '
| 0il Di'spatcher OE 04.16 s ,
"Automobile -- Service Station Attendant QE 04.16 .
. .+ Salesman, -- Fuel DOT 267.358 . _ @
| Petroleum Products CO 615920 . ‘ )
) Gasoline Service Stations CO 625540 i P -
’ © Fuel and Ece Dealers CO 625950 o= . N
o | . ‘ ‘ L ' I ) o
‘ '\ Real Estate 04.17 . S =]
| & \ Lo I ’ )
| Rental Agent OE 04.17 - " o ,

' ' Property Manager OE 04.17 i p . o
. Real Estate Salesman {QE 04. 17/DOT 250.358 . - L

- 1 Real Estate CO 706500 - - . ,

‘Real Estate Agents and Brokers CC 270/DOEP . -
l\' - - = . \\'
} Recreation'and Tourism 04.18 . ‘ . __
. . Lo - M N " ! l1/-“ r
L Tourist Director OE 04.18: b
.. Theater Manager~ QE 04.18 , , -
- Hobby Shop Director’ OE 04.18 ST : ‘ R .
Sporting ‘Goods Sales@egson OE 04.18
E Spor¢ing Goods Manager OE 04.18
' . Motion Pictures, Theaters CO 807800 - T
’ Bowling Alleys, Billiards (€O 807930 - '

Miscellaneous Entertainment CO 807940
Attendants, Reh{eatlon and Amusement CC 932/DOEP
o Ushers, Recreation and Amusement CC 953 . o
. Social Workers DOEP - o . !
Recreational Workers OEP '

. «

dTranspOrtation 04 19 L | - -

A1r11ne Stewardess OE 04.19 .
Traffic Manag;r OF Q4.19 ’ . : .
. Rate Clerk OE 04.19] - . : .
o Railtroad and Railway Express CO 514000 o
“treet Railway, Bus-Line CO 514110 , -
Taxi CO 514120 C S S
Trucking CO 514210 :
Warehousding and Storage CO 514220
Water Transportation CO 514400
Air Transpnrtatlon CO 514500
" Pipeline Tréﬁsportatlon CO 514600
.- Transportation Serv1ces CO 514700

470

~
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Dispatchers ‘and Staiters, Vehicle CC 315/DOEP

.Ticket, Station,,and Express Agents CC 390/DOEP

De11verymen and Routemen ¢ CC 705/DOEP a

Taxicab Drivets
Airline Stewardegses
Baggage Porters ind Bel

~

d Chauffers CC 714/DOEP
ﬂ 931/DOEP
I\ Hops CC-934/DOEP

- X

T

Othernghemlcal and Drug, Solic1tor) 04.99

Salesman --

Solicitor

N, .
Chemical and Drug DOT 266.358

DOT 293.358

Telephone Solicitor DOT 293.358 -

Table” 17

-and distribution occupatiofrneeds for Arizona,
. > . i . g, N

Contfibution Solicitor DOT 292.358

includes the current %mploymeﬁt figures,

N LY
- - - e
projection for expansion, and replacement needs for‘marketing

These figures

were compiled by the Staté Department of Distributive Education.

\

RECOMMENDAT IONS

1.

|!' . ) 1

-

Distriﬁutive Education personnel within the state of

Arizona should be made aware of the job titles included in the .

marketing and distribution cluster and of pfojected training

.needs .to satisgy needs of’ each JOb c1a551f1cat10n

2.

-

1

Continued attempts should be made to verify the State

—ensmeniereeNlorans,

Departmént's prOJectian._ o
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. / . Table l7
Employment Opportupities Related to-Vocational Educatlon Programs
. - o Labor Demand and Supply Summary : \ .
tate of Arizona Fiscal Year E
' i . Projected L::

Inst}uhtiqnal . Currqnt Projected Expansion and ~Vocational Educat]
)E Code. . Program Employment - Replacement Needs ’ Output
. . . 4 i o, . . ) _
) ) 1974, 1975 1979 . 1975 1979
04.01 |Advertising Services | - - 520 - .29 28 ; - 115 117
04.02 Apparel and Accessories 5,587 ' 307 305 o 520 995
04.03 Automotive . 7,381 ‘ 406° 403 369 " 443
04.04 ‘Finance and Credlt . 5,675 . ~312 310 . . 1,305 1,504;
04.05 Floristry 681 . - 38 377 _ : 266 272
04.06 Food Distribution / i 19,040 1,047 1,040 v ‘ 248 267
04.07 Food Servites ' | 28,912 1,590 1,589 168 131
04.08 General Merchandise ! 13,7351 4 729 724 . 967 874,
04.09 Hardware . i 4,436 244 242 ' ' 133 155
04.10 {Home Furnishings | 4,099 225 °224 : 262 266
04..11 Hotel and Lodging i - 407 . 404 ' 133 137
04.13, jInsurance _ 406 403 524 9891
04.15 - |Personal Services 655 651 1,489 1,497
04.16 [Petroleum § 337 334 443 398:
04.17 Real Estate . 419 " . 416 1,463 1,371
04.18 Recreation and Tourism 165 164 .|’ 273 285;
04.19 Transportation/' . < 711 706 : 517 969
04.20 Retail Trade,. Other 650 - 645 , 532 993
04.31 Wholesale Trade, Other 362 359 ‘ 263 270
04.99. |D. E., Other - T \ 318 316 . - 596 - 894

OTE: Expansion = Reflects one year expansionA , .
Replacement = Reflects number needed per year for replacement purpqs:i(ﬁg not a t

v 102 . ) | ; . o,
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Table 17

ployment Opportunltles Related to Vocatiohal Educatlon Programs
Labor Demand‘and quply Summary

? S Fiscal Year Ending June 30, 1975

f ; ’ Projected.Labor Supply.

nal Current: {Projected Expansfbn'ana Vocational Educatlon OtherASecfars'

i Employmefit| ° Replacement Needs /- Output Output ’

- /

- ’ ’- - /1 - e -
1974 . 1975 1979 / 1975 1979 1975 | 1979

rices 520 29 28 115 |+ 117

rssories 5,587 307 . 305 - 520 |° 995 .

- : 7., 381 406 | 403 369 |, .443

it 5,675 312 310 1,305 1,504 .

; - 681 © 38 37 - 266 272

n - i 19,040 . 1,087 M 1,040, - 248 267

A ; 28,912 1,590 1,589 .. 168 131

ise + 13,251 729 724 967 . 874 -

- { . 4,436 244 242 " 133 * 155

; | )1 4,099 225 224 262 266

g . 7,408 407 404 133 137

9/ 71,379 406 403 . 524 989

s H 11,913 655 651 1,489 1,497

: /o 6,122 337 334 443 398

; . 7,622 " 419 416 . P,463 1,371

ourigm 2,997 // 165 164 273 285

T 12,924 711 706 517 969

he 11,820 650- 645 532 . 993

' Other 6,578 362 359 . 263 270

-/ 5,963 318 316 596 894 1 " - .

ts one year expansion ‘

ects number needed per ‘year for replacement purpos.i{ﬁj_not a total for five years

<

p———
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SELF-CONCEPT INVENTORY' .

* STUGENT INFORMATION SHEET

. Please, answer the.f0119w1 io y and accurately as
possxble. L . - C
%

iy PERSO\IAL uA'I‘A

Naﬁlen - L . . . : . . , ) -
o Lasy - First . Initial -
9 : e . .

! Age ' Lo Date of Birth . \& - - .
. ' . . © ‘manth day year ¢ .
\ o @ . L . \ . > ]

AN

T - Sex M F . B Flaco of - lhr..q <~ ED VN

B (cxrcle one) \ T oy Clty ‘iitsre countyy ]
~ L . A A N v ’
© B, EDUC&TIO\IAL DATA R e R

A DI ., .
S ': . . E ’ Lo V. ) t . N ‘v _*1_-& A * - '
el .Namg*of'Sthool , L vy s L . _
o . " . co K N N 1 '\\ L . - [ )
- . PUR e - - - 7'2‘-"}— . o 7 Te ke . & . .’ . ) :
s« . Class Year _ - FreBhmaa - Sochomore \\ R\ur‘ox - Serier. . L
) . » @ - - o ) .. N S . R .
¢ R e SR (clrc1c onﬂ) R IR S {. «
e D= . P . .‘ e , .;‘ ' - N € v . . ‘_. s . . . ( R ek

‘§1" Neme- of Teacher DR . S s > e,

me of.tth@"ass P K . L s

' R § - L A S T ’ < L
L. Grade: Rece1 red io tbu& class» Ty R €\>_ 5
o e N Lo . = . /«

_ . Las;lreport card -~ 7 . - . . AN )
T C,en T N o .
\\\b__,f//Numbgbef\years\you Fmve atterded nﬁis school - S BRI -
Lo s s o - years‘ monthy & .
Name of thp/last schoul you attended A . ] SR -
Was this school a . Hﬁphkthnnl Q Jr. High Schosl 7‘5' _
o L . , (circléone) . ~ ° | . S -
o N _ L A PP o E . - %

‘

;‘Ih'whatjtown or city ahd state was the é§ove schaol located ™ _ .
. . o ‘ v . . : ° ' d v 4
:;(." 3 » . . ‘ ( ; .
Cxty (Town) - o " State

Leagth -of time you attended that school __ — “’ j'. .
4 . L .- years ~.months

-

e a0 o \ - ' oo ) .
.. R .
) e . R R .f.\
L] v ' ! ’
o . S
r‘.——".— O' N .
. ’ . . .
%y : 1 g A
7 .o ' ) . T LR N
. - '
2 "

‘ ]: MC N . . N B
T - - \ o : . : : \
A 70 i emc . . . . o~ . . - B
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/ . ’ a . B ! - . h
A / ' C ' V \ ... ’ N - ' . -
/ o 1  u WHAT COIRSES .OR CLASSES ARE YOU NOW TAKING OR FAVE TAKEV UUQING THI° S 1
) 'CURRENT SCHOOL YEAR 1971-72.  WHAT GRADE DID YOuU RLCEIVE ™™ JH?bE |
COURSES THE LAST GRADING PERIOD. . . ; S |
' , : . -~ A .. . ' .
- ) - : v [

L . . . v‘ A "\ >.>_A | U GRADES- v

. L
A

Loat
&

-
Pr‘\f‘\lf\f\hf‘\/\
"

b

SCHOOL YLAR’

o 1 s -

’ %
o ‘wa WAS YCUR GRADE POINT AVERAGE AT THE END OF THE LAST PN \

' C. DATA ABOU'Y PARENTS OR GUARDIAN - o yes  no

- R Is your father (or person who support you) working? . _
T : A Chedk onc =

ET I S : -
R y ,
. + . 0
- N b

. Do both your mother and father work?
o : . r -

What is your father's ocdupatipn? ' . T \
~ (or persgn who supports you)

1 ) ° ’
. R .
° Vot

'ff - Describe his main respbnéibilities . -~ <, L
T vhile cn the job. Who does he do? o i 5
« * What does he perform? g . 5 X

-1

If your mother works, what is her AN
occupation? . - ’ ./

Y : DeScribe her main resbonsiblities
vhile on the job. _ o

= * . v
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D. CONCEPT OF ABILITIES =~~~ -~ ' * Y \
Below are elght queatxons which ask’ you directly about how Fou
think of yourself in terms of school ability. Please cirala: rue , N
. ;letter in front or the statement whlch best answers each quefrion, . @

) T ’ A . . . <.
- - ~-1. How do ynq rate yOLrself in school sbilicy corpared with your sl
L i ' close friends? - , LT

o v : ~ e - S -7
- - R 2. T am the best 4 S ’ ~ . C.
e . b, I am above aver a«e qa o -/ T ‘é i .
; ’ , Ce. I am average o . “ .
. ~d. I ahbelow average e ] - .
L e:"I am-the poorest o p L . '
. \ * - L )
o 2. How do Jou rete yOurself i’ schoo lity compared with -those d
L. " in your clcss in school? K - T~
, @« I am among the bésc ’ ' "J \\5\' - "
" be. X am above average o - w ‘
c. I am dverage + o N > -
X ~»d.. I am below average , ‘ ' ot 4 ,
. 5 e. I am among the poorest - T : .
. i ; . . . ,
o 3. Where do you think you would pank in your class in high school? Y
a. .among thc besr - 0% ' ' . ' —
KE: above average LT e 1 co
€. average I oo L ) o ’
+d, below, average S 7 b
' e. .amofig the poorest - & , T - 7 )
' . 4. Do you think you have the ability to complete college? .
-, i . . _ , ) - - ' Ty ‘
L . a. yes, definitely - . L ' ' ‘
. IR b. yes, probably . | . ' | \
¢. not sure either way e - o :
d. .probably npt - | - , ) -
"\'4 e.. no; " L ' . ) .
5. Where do you think you would rank in your ¢lass #n college? . X '
o . ' ’, So- - -
‘ a. among the-best ‘ . , ~
« , . * b, above-average . L e oL . .
. o ‘' e. average. . o ’ I
: , . -~ d, below average - \ Co «
N ’ e. .among the poorest ' T , .
N . *
- [N Ky '; . 7 . K . .
. ) & .
_ B b & -
/ . ' ' ©o- o o : o - . ’ ' S‘




X0 ~

:5, In order to become a doctor, lawyer, or university prof;sqor,
wo¥ beyond four years of college is necgssary. How likely do
. * ' yofi think it. is that you could conplete suuh advanced work7 L
. i - v .:

Y - . a

o« 4

very likely _
somewhat likely

e not sure either way . ‘
4. .d.. unlikely | - a
&+ 'most-unlikely . = - : . | |
- ‘ g i ISP
7. Fgrget for a moment how others grade your work. In your own PR

oFlnion how good do ¥ou think your work is?

~

my work is excel]ent . ' ' o L
- my work is good . _ ‘
my work is average - R ' :
PPN . » '
/ d. my work is below average ! . Co
i les my w01k is much below average . ) ,1’/‘/

-, .

;;8. What kind of grades do you thinrk you are capable of gettlng7

N

a. mwostly A's P
4 b. mostly B's
c. mostly C's i ! ‘ .
d. .mostly D's | ’ K '
's o )

e, mostly E

5

E. CONCEPT OF VOCATIONAL, ABILITY

Beloﬁ are eight qdéstions which ask_you directly about.hBw you think
of yourself in terms of occupational ability, Please circle the — ~ ..
letter in front of the statement whlch BEST answers each question.

1. Do you think you have the ability to do any job you*desite’
F

e
. » e

a. yes, definitely - ‘ ' : .

b. .yes, probably. - - , . gt N
¢. not sure either way ‘ : )

d. no, probably not

€. no, definitely not .

A 2 "How do you rate yourself in your abillty to do a job you'would
. ' want in comparison to,qour classmates who have similar intevests?

ot eg. I am among the best
b. 1 am above average ¥
c. I am average .
d. 1 am below average ‘
e. I am the poorest . ' v



)
»y
[
(=}
o)

. 3. VWhere_do you tﬁlﬂk you wculd rank -in your ability to do, yoar
¢ favorite jo . . : e

a. among the best . S
b. above average
C. average ' s :

- d. below average . © :
e. among the poorest o : . -

1 1 ™~ -

4. Do you feel you' have the. abilicy to complete training necessary
“in che occupatlon of your greatest interestc?

/

a. yes, defxnltely
b, - yes, probably -

R v . Ca unCerEain v . .
d. no, probably not ¢ ' .
- . "e. .no, definftely not «
- A 7 ¥

5. 1In your opinfon\how good do you think your wor

“oceypation yoyu might”choose? y
T a, my work u::\\\se\yery gond .
#s be  my work would be above Average N . _
. ¢. my work would be average N - : .

d, my work would ba belo# average
e. my work would be rather poor

6. After 5 years of working in the-]oo of your greafest Lnterﬂg;,' : .

where do you think yow will rank in compari&on with othe:s wh~ R
“have held the same -job Tor 5 years? B - "
1 a.’, among Ghe besc -
' b. above everage v . o
¢, average i ' T e . e -
d. below average ‘ . \\ , :
e. among the lowasé S . )

7.° 1f you were interested in one of these occupations: barber,
beautlcian, taxicab driyer, carpenter, or farm'laborer, how :
well do you‘fecl ‘you could do?

a. among the best e ‘ ' .
- b, above average ) L \L_\ o .
" Ce. average " ’/ﬂ/( \ - ' : :
d. below average s : .

€. agong the poorest

¢ . )

a. I would bé~among the best

+ b, I would be above.average .
c. average : o

' .d. ‘I would be below average o .

. *e.' I couldn't do tt . o -

’ r—:‘ala... + - ) | -




o ! N L.
¥ ©  Below are 5 qu&Stiong which ask you, d1rect1y how you thirnk quJV”'—7*~
Parents would rate Four school abllxty. P;eaqe circle the detrer
in-front of the Starement which BEST answers each quesPisa. ‘
1. How do &gzjthink your FARENTS wou ¥ite your sc*ool ability .
" 'COmpared with other students yéur age’
. a. among the'best . o ' , ‘ e
* . b, above average - S N o
- ' €. average , . ‘ .-
, d. below average ‘ .-
N e. amoag the poorest . ’ Y
_ 2. Vhere do you;think your PARENTS would s&y you would rank in your®
"high school g*aduacxnb class?
’ a. among the best | \ )
. b. above average ' ’ . o : ' I
. c. . averszge . a
d. below average ‘ ‘ K
_ ‘e among the poorest . : ' . . ' el
- 3., Do you think that your PARENIS would say yoy, have Lhe abxllt) te '
- “completa college? _ , -
‘,Ta:‘ yes) degln*tely . : : , .
~ ‘b. yes, probably- . | . ‘
c. not sire‘either.way . o . ’
. d. probably not . e, . ’
e. .definitely not - - -
-4, ‘In«order to become a doctor, lawyer, or unchrs1ty professor,
) work beyond four yesrs of college is necessary. How likely do
you think your PARENTS would say it is that you could cnmplece
such advanced work?
) a. very likely - !
.» - bs somewhat likely . -
g c. not sure either way - s o .
° d. somowhat unlikely ,
° e. very unl1ke1y N
.o 5. Uhat kind of grades’do you tnink your PARENTS would say you are )
capable of getting in general? ..
“- « .
" . a. mostly A's | . ,
b. mostly B's . , - : -
_ . ¢. mostly C's . ‘ ' ’ .
T. d. mostly D's ' ' ‘

P A e. mostly E's : ° ' .

| - . (28] -
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~~ G. PERCEIVED PRIENDS RATI\G

A/}/// ‘ Below are 5 queetlons wh;ch ask ydu dlre&tly how you tnxnk youg
closest Friendd would rate [your school/ability. " Please circle rthe

Lo - letter in front of the sragement which' BEST answers:@ach question. .
= i v

» - 1. How do you think this TEVD would rate your school “blllty
K ' C compared thh other st dcnif your age R . .

a., among the besF.
" : b, above average *
' . average
. d. ‘below average
. €L _among the poorest

g _ P . ST
- 24 Where»do you,thin th FRIEND would say you would rank in your
‘ \hi§§‘school gra uatln c;ass7 a
‘ . /" __~a. among the best S . S
v ﬂ/f{i/’ b. above average '
’ ‘ c. ' average
) : . d. below average ' .
. - - 7—among the poores ' ’
. o )
. ) 3. Do you bnlnk ‘that thxs FRIEND would say you have the ablllty to
. complete collegc’ :
a. yes, definitely } . )
# b. yes, probably | : ‘ -0
' ¢. _not sure either way A I
. d. /probably not ) Ty _ )
‘ definitely not , - L . ) .
L] 0 Lol .
¢ 4, 1In order to become A doctor, lawyer, ot university proﬁessor, _ N
. work beyond four years of college is uecessary. How likely do -~ -
you tbing this FRIEND would-say it is that you could completc Lo,
. such’ advanced work, . - , «
. ~ a. very likely . . Y '
. 'b. somewhat 1likely ' '
. " ¢. not sure elther way - '
- d. somewhat unlikely - -~ iy
. €, very unlikhly » < d

5. What kind of grades do you think this FRIEND would sa/ you are '
capable of 'gett{ng in general? v -

T

.. ‘a; mostly A's: ..
- ‘ b. mostly B's : - )
. c. mdstly.C's 1 :
d. mostly D's . .. §u )
- ‘ . e, most Els - ) : Y
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"H. PERCEIVED TEACPER“' KATING

Below are 5 quesuo 15 which ask you directly how you think your
.S . Teachexr would rate 'pour school ability. Please circle the 1 lette® .-
in front of the statcment which BEST answers =ach question. .

1. How do you think this TEACHER would rate yout school abiliry

compared with other student:uyour age? V- : |
. Ly ' a. among the b¢st . X . . Lo -
] B b. above average - _ ] .
‘ . - €. average ) ' * : ' _ |
- d. "below average T ' ‘ c
. e. among the pgorest o Lo b
e
L - 2. Where o you thipk this TEACHER would say you would rank in
your high ‘school braduating rlass7 . ,
X a. ' among-the belst ) . ’
b. above average , -
¢7 average - : : .
~ d. below average’ - ’
e. .among the pporest = R .f’“’ .
’ 3. Do you think tHat this TEACHER would say you }u_’ve the ability o
' " /Eo complete co le;,e" ; —,
' ¢+ @, yes, defia taly , ) <. i . t -
b, _yes, proba ly . -~
. . . € not sure efther way - . ‘ "
S "~ *d. probably npt - o ' ; '
. : e. definitely|not , CF
4, ‘!n ofder to befome a doctor, Iawyer, or university professor, .
work be.yond fopr years of colilege is necessary. How likely do
’ you think this|{ TEACHER woutd say it is-that you could -complete
N such advanced fork?" , )
LT " a. very likely » Soe e ,

b.. somewhdt likely

¢, not sure eijther way . »

d. somewhat uglikely - . o .
e. very unlikgly h

‘

5. What kind of grades do you think .this. TEACHER would say you are

f gett 17 " - 4
capably of getfing in \éqxera ? ‘ .

. . w. wostly A's|. . e .
T~ ) b. mostly B' s| : ] e
T ~F'c, wmostly C's ; . '
d. wmostly D's ) i : | ,
.t @ mostly B's Y . . ' "
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A SURVEY TO DETERMINE THE WORK VALUES
- . OF COORERATIVE DISTRIBUTIVE EDUCATION

. ’ STUDENTS IN ARIZONA
Statement of Purmnose:

‘ " The purpose of this survey is to determine to what extent
cooperative distributive education students in Arizona are
selecting a career goal in marketing and distribution which
is in accord with the satisfactions or‘v?lues they are seeking
in work. S :
Questions to be AnsWered -

. ' l. To what degree do cooperative dlstrlbutlve education’

students* hold the valués specifiéed in Donald _Super's
Work Values anentorv°

2. To what degree do occupational workers in the field of
marketing and distribution hold the values specified
Ain Ponald Super s Work Values Inventory’

3. dow closely do the work values of cooperative dls ri-
butive education students correopond with the work
values of occupational-workers in their career goaié\

- in marketing and distribution? °

- -
kK \

. B ’ \ -

Qutcomes > .

1. Will know specifically #hat cooperative distributive
' education students are seeking in work.

2. 'Will know specifically what occupatjonal workers in
marketing ‘and dlstrlbution are seeklng in;their work.
"\ 3. Will know how-closely the work values of cooperative
dlstglbutlve educatiion students match the work values
- of workers- in their chosen career goal in marketlng
' and drgtrlbutlon.
A\ "
- \
7 Significance\ .
' \ . iy . )
This knowledge will aid the student and the coordinator
to clarify goals and to determine the apprppriateness of
,k distributive education training. Knowing the work values
which motivate cooperative distributive educatdon students,
and hav1ng information concerning the values which occupatlonal
.« Workers in marketing and distribution are seeking, provides -
an important basis for career-oriented dec1;10n making.

-

] Coe
» \
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The statements below représent values -which people consider important in their wonk
. “These are satistactions: which peopleNoften seek in their jobs or as aresilt of their jobs They ar
not all t’.-(msidcrcd qually important: sobye are very imposint to same people bt of little importancey
to others. Reud each statement carcfully ‘uu.l indicate how fmportant it is for yon.

‘ | , 5 means *Very Inuﬁ)r.mn-t" ’ B ‘ RN R
C : ; 4 means “Important” : o :
' \< 3 means “Moderately Important™ L . :
- AN 2 means “Of Little Importance”
. 1 meuns *Unimportant” ’ . .
(Fill in one oval by each item to show your rating of the statement.)
Wark in which you . .

1. ... have to keep solving new problcms?g . Sl ) OO
» . - 2 ... help others. ‘ , ' ' CHODCDHEE
3. ...cangetamise.  fo | [ atentantcinlam
4. ... look forward to changes in your job. , COCDHCDHC
) 5. ... have freedom in your own area. - ' _ . CDOHEOCOCEID
) 6. é . gain prestige in.your field. ' _ COCOCDCECD
7. ... need to have wtistic ability. COCDOCDOCDC

- N .
. 8. ... ar¢ onc of ﬂ“.-':"‘(‘!!ﬂ—f - _ . ' COCDCOCDCD |
9. .". . know your job will last. COCCOCCDD “—"‘
10. ... can be the kind of person you would like to be. .. : COCDOCOCO
. -~ . ~e

11 ... have a bos® who -gives you a square deal. . " CDCDCEDCIDC#D

12. . . . like the setting in which your job is done. ) . ) COHCOCOEDED
N h ~ . .
13. ... get'the feeling of having done a good day's work. . : GDCD@CDCD
14. ... have authomty over others. C‘_DCEDC:‘.DCIDC_‘:)
15. . . . try out new ideas und suggestions. COCDOCHCDCO
v ’ o — . -
.16, .0 ereate something new. . ' — CDGDCDC‘_DC)
17. .. . know by the cesults wheu vou've done a goad job. COCOCHEDED
\> 18. . .. have a boss who is reusonable, COCOCHCO
“* ‘ 3;

19. . . . ure sure of always Taving a job. COCDOCDCOCD

20, . .. add heauty to the waorld. . . OO -

al. ... muke vour ownAlecisionse

o o | 119 : :




ANCDEFGHL! 1AG- 7421030 .a EN1 OF WORK ¥31LUSE INTINT 0,

5 meuns “Very lnumrt.mt"
4 meins "Impmt.mt

. 3 means “Maoderatély lmpu't.mt O : 108
, 2 means OF Litte lmpmt.uu.c- , '
¢ - _ .1 means \Jmmporl.mt _
22. ... have my increases th at keep ap with the cost of living. _ L CDOEEDCDCD
23. are mcnmll) Lh.l”cl\j.,(.(l ' ' S N Yol aren] e 3
. L ‘ L - . - .
24. . .. use legdership -.nh:h;nes. I ’ . - OO
25, ... have adequate lounge, toilet and other facilities. . ‘ : CEOCOCOCCDO
26. . .. have a way of life, \’\f'lnilc not on the job, that you like. ' . COCOCOCDOCD
- : ) ' " . o3 , . ,
97. . .. form friendships with your fellow employeces. L COECHCOCOD
28. . .. know that others cousider your \vork important, * - . CDOCOCOCDHCD
99. ... do not do the same thing all the time. oy COCOCRCDCD
SN . N -0 : a . . . : o ’ ) . ’
30. ... feel you have helped another person. COCDOTDD
31. ... add to the well-Leing of other people. - R - CDEEOCEOED
32, ...do many: differgnt things. ’ oo COCOCOTTOCD
33. ...are !ooked up to l»y otlwrs SR : ¥ COCDCDTDCD
34. . .. have godd contucts with chow workers. b T EECHCDCOCED
> , ), . 3 ~ - : . K
35. - .- le'ld the kmd of lnfe you m‘ost enjoy : L DEHCHD
. 2 . : : M ) ‘,. . ‘.' ‘e
36. ... have a good place in wT\ich to work (good lighting, quiet, | , P ’
clean; enough space, etel) - : ' . COCDCOCOCD
a7, ... plan and organize the work of othiers. * o ' o cz)@c:x::)é:
38. ... need to be mentally alest. .. o COCOEDCOE
39. ... are paid enough to live right. , S QDCZDCE)G?@D
40. . ... are your own hoss. ' co . CEOCOCDCILID
_4l. ... make attractive products. © , .o @C‘DCIDC:_‘JCD
4%. cee afe sure of unutlwr job in thc company if your present job ends. COCOCDCTID
4a. .. . huvc a mpcr\'\sur who is (.(msitlv rate, ’ ) . R COCOCOCIID
44, ... see the results of your efforts. ,._....m : : CDCDCOEIED
. - o : _
45.'. . . contribute new deas. ADCOCOHCC
' Now check to be sure that you rated cuch slatemont. ! .
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DISTRIBUTIVE EDUCATION STUDENT pROGRAM EVALUATIO& 1%0' o

DIRECTIONS:- This scale ha= beeri prcpared so that, you can evaluate your dls'r.bum/c c&ucatlon
program. At the end of each statement are abreviations for the folldwing responses:,

¢ .
£y

’ ‘s . s - i ’,
o2 3 ° 4 : _—
Strong)y Agree ~ Agree Uncertain Disagree Strangly Disn"rc'c

] e

If you strongly avrce with the statement blacken the 1 6n the answer sheet. This womd mean you
are very satisfied with that part of your DE progmm T @
. ' Vv .
If you agree with the statement blacker the 2 on the answer sheet. This would mean you are sat-
isfied with that part of your DE program. = o
If yon are vncertain 1f you agree or disagree with the statemen! blacken the 3 on the answer sheet. .
This'would mean you are neither satisficd nor dxssatlvfxed with t} at yart of your DE program.

If you dzsagree with thd statvment blacken the 4 on the answer-sheet. 'I'hx's w oul' mean you are
dissatisfied with that part of your DE program. w - g

If you strongly disagree with the statement biacken the 5 on the answer s}*eet Th.° would mean
you are very dxs.,athfud with that part of your DE program.

-
"
-

‘ : . ) ' " - 8A A U D,S

» a - . " . , ) N g?
My DE program has met my nccds as a student preparmg for a Job 1 2 3 f{"‘ 9
in the field of marketing and distribution. . R Q

2. By studying the planning, pricing, promot"ﬁ’xg, and'dis.tributing of ;1 2 3
goods and services in DE, I improved myself as’an eraployee. : .

3. By.studying the buying, advertising, and scllmg of goods and services .1 2 3 4 &
in DE, T improved myself as an employee. - : '

4. DE has helped/ me understand my role in the field of marketing and 1 2 13 4 5
distribution: - |
v . . . Y )
5. My D‘E program, through reg:lar part:time employment, has prepared 4 273 4 5
me_{o enter and advance ina Job marketing and distribution.
i
.6. My DE program prowd me an opportunity of gettmg help in the 1 2 3 4 5 Lo
relat’cd class for any pr lems I had on-the-job. oo _ .
7. My DE program pyomded me the opportunity of learnxng and prac- 1 2 3 4 5
ticing skills in the related class that ] needed to develop | for my job. 7
8. When I studxcd such thing,;s as job mtervxewmg and selling, T had 1 2 3 45
the opportunity to really practice going throudh a job interview and :
4 asale, - .
9. My DE program gave me the opportunity to make decisions for my- - 1 2 3 4 5
-self and to face the’consequences of those decisions. '
10. By participatipg in DECA activities, such as local, regmnal and state 1 2 3 4 5
canferences, 1 have leamcd to meét and get along thh new and dif- '
s ferent people. ° b , ™~

N
(]
-
[+ ]

11. By participating in DECA actlvihc.,. I have further dcvelopcd the 1
,skills that I normally learned on-the-job. .- . .

T R 121
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12

13.

.

‘14

e

-~ 15.
16.
17.

;,1{8.

'

0
21..
22,
23,

24.

27

a

. . s . L]

By participating in DECA activities, I have *learned the value of
speople, working together to achieve a common goal.- - )

c

“As a result of being in IﬂE,‘I now better. understand’how our free

enterprise system allows us te choose how we will earn a living and '

_spend our incormes. .o

' My.DE program has helped me to value more the American system
of Democracy and Free Enterprise. © ’

My DE program has helped me to see that businesses have civic.re-
sponsibilities to society, such as helping to raise money for the United
Ii‘llﬂd. » 1 . ) #- H r'. . 3 .. .
My DE prﬁ_éram has helg q‘d me to see thatibusinesses have moral
responsibilities to society, such as providing safe and [wirly-priced
products. ' ' :

My DE program has hél';')ed ‘me £6 “see that busiﬁcsse‘s have social
responsibilities to sogiety, such as providing jobs to people regardless
of race, colpr, or gréed. _ -0, S

'My Dﬁ ‘program has encouraged me to be loyal to my emplb;;rer'l .

My DE program hasv'cncou'x"aged me to be honest, with my employer

-

and with other people, . .

My DE program has shown me that I can make. a contribytior to*

_society as an employee in the field of marketing and distribution.

My DE prbgi‘am has helped me to understand the importance of
pleasing the customer.. - T - .

My D‘E program has, helped me to improve my skills, thereby pre-
paring me to be a more efficient. employee.

My DE program has helped me to see the value of getting specialized 7

“training for a job area in marketing and-distribution. ,

My DE job provided me with cxperierices, such as stocking, and gelling,
that were in keeping with my interests and goals m marketing and
, distribution. : ’ '

"My DE progfarn helped rfie to decide if I was x:eally-' capable of meet-
ing my. carfer goal in marketing and distribution. '

My BE program helﬁed me to decide if 1 was really interested in my
chosen goal in marketing and distribution. - ‘

]

My DE program helped me to decide if there ‘might be another career
goal for which I would be better suited. _ e

28. In my DE ﬁmgra‘fr\ I was r'eépectedu and treated as an individual.

 —
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' 29 'MﬁDI‘"progmm helped me to find and solve problems that interfered 1y 2 3 4¢3
thh my learning at .,chool and on-the-Job - T e
- 30 My DE program provxded me with gndance in planmno' my fomml 1 2 3 4 5
. educatzon in school o _ : A . B
31 Through my DE pror*ram I have been advxsed regularly as to the 1 2 3 4 & S
progress I have made toward my career goal ) o ) T a
'32. My DE program has made me aware of the” opport.umtxes and careers = 1 27 3 4 5
K avallable to me in mamreung and distribution. . . . B
‘33, Through my DE program, I have kept records along w xth my coord- - 1 2 @ 4.5
, Jnator, that show the progress and skills I have achieved. ' 3 vt
34. My DE teuc‘ler made sure that the tun° I sp?:nt on-“theqob dla not 1 374 B
e e:;ceed a-normal 40-hour week. . _ . S , . .
'35 My DE teacher made sure that the_‘timc 1 spént on-the-job leftme | 1 2 3 4 & T
, with enough time and cnergy to maintain my grades in my other - * o
classes. -~ . . e . ) -
_36. My DE training sponsor provided me with real-hfe leammg exper- 1 2 8 4 5
iences” while I was-on- the-job. , L o . e
37. My DE program helped me- ‘to learn how to better get a‘ong ‘with my l_n' "2 3 4 5

fellow studems and workers. o

38, My DE program gave me the opportunﬁy to use my communication . 1 2° 8 4 5
skills, such as speaking, writing, and hstemng, in the field of market- o
ing and distribution. | N

-39, My DE program gave me the Opportumty to use my math ‘;kxlls, mch zk ; 2 3 4 5

" as figiring dzscounts and s'ales ta’{,/ in the field of marketing and . ) e, _
dlstnbutmn s . . . , ,
40, My DE proglam has helped me to bettqr understand why bumnesses 12 3 4 5 EE
- exxst ‘ Lo ) M t
! .
41 My DI‘ program has helped me to uudnrstand how consumer spendn‘a ‘1T 2 3 4- 5
"~ can help determme the succecs or failure of a business, ' ’ ’
: 42 My DE; program has helped me to undergtand that competmon among - 1 2 3° &5
_;businesses can increase the eif:cxency of these businlessas. w N
43. My DE program has helged me to see how other sub;ec.ts such as’ 1.2 3.4 5§
English, social studies, and math, can be used in the field of market- - - o :
. ing and dxqtnbutxon '
44, My DE program provxded adeguate equipment and supphes in 'the 1 2 8 4 5
classroom that were helpful in léammg . » ,
45" My DE program provided films, filin otrips, records, and othet audio- - 1,2 38 4 5
visual aids’ that were hclp;ul in Ieammg o - A

v o T
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EVALUATION OF DISTRIBUTIVE EDUCATION

» -
v

S TEACHER-COORDINATOR

0

- Thes€¢ statements are presented as generalizations and . . g
" represent opinigns rather than facts. As opinions, they . .
.. .are neither rjight nor wrong, and your agreement or dis- - . .
o . agreement will be determined largely in terms of your ' )

. - . _ . particular experiences. Indicate your position on the

[y

+ statement gs it first impresses yod? RN -

A . .

)
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TEACHER-COORDINATOR EVALUATION.OF DISTRIBUTIVE EDUCATION

a

DIRECTIONS: This scale has bgen prepared so that'yoﬁ ¢ésn evaluate your .
i . distributive education program. At the end of each statement - ¥

L ere abbreviations for the follcwing responses: .
ot Kr._ | " b - sp
g 1 . 2 3. - & 5 .
Strongly Agree - Agree Undertain - | Disagree Strongly Disdgree

s

If you strongly agree with the -statement blacken the 1 on the answer sheet.
This would mean you are very satisfied with that part of your DE progranm.

. If you spree with the. statement blacken the 2 on the answer sheet: This ---
would mean you, are satisfied with that part of your DE program.

IE you'are uncertain if you agreé:or,disagree‘with the statement blacken
the 3 on the answer sheet.- This would meen you are neither satibfied nor
ﬁissatisfied'with that pait of your DE program. ‘ :
' .\If you disagree with the gtatement blacken the 4 on the answer gheet. This -
. would mean you are dissatisfied with that 'part of your DE program.

if you strongly disagree with the,sndtgﬁent blacken the 5 on _the ansver
sheet. This would mean you are very d{sagtisfied with that part of your
DE program. : - .

*

) ’.,/ i ’ RN : vSA’nA vu. D SD .
1. The DE program has met the needs of my ‘students préparing 1 @ 3 4.5
N for a job in the field of marketing and distributiop. ‘ .
2. By studying the planning, pricing, promoting, and 1.2 3 4 5 .

distributing of gocds and services in DE, my students
have improved as employeés. ‘ :

. 3. By studying.the buying, aﬂVegtiaing,'énd selling of . 7 -1 2 3 4 5
goods and gervices in DE) my students have improved .
as employees. oo : ) :

4., DE ﬁgs helped my students to understand,their‘tg%é Jf 1 2 3 4 5
in ‘the field of marketing and discribution. - - - .
5., The DE program, through regular iartftime:employment, 1 2 3 4 5 .

has prepared my students to enter and*advance. in jobs
" 4n marketing and distribution. L
. 6. - The DE program proVided'myastudénts'an'opportdﬁity of ° 1 2 3 4 5,
getting help-in the related clags for any prohlems . -

they had on-the-job. ) Cr

2 N

. 7. The DE progran provided my students the opportunity of 1 238 4 5
' learning and practiging_gkilla in  the relsted class that
. they needed to develop for their Jobse, o K
o ;' # _ . ﬁﬂ.@ - ) o
. ' -\ T .

#




10.

.

1l.

la.

13..

ik,

15.-

6.

'

18.

19.°

. 20.

cll

«

When we stufiied such things as job interviewing and.
selling, the students fiad the opportupity to really
pragtice going through a job interview and a sale.

" The DE proglam gave my students the opportunity to
make decisions for themselves and to face the
conseqnenceﬁ of those decjsions. ’

I

By-participating in DECA activities, such as local,
regional, and state conferences, my students leerned
how to meet and to ge? along with new and different
people. . 3 e o
N -4 : v ’ N PR ¢
By participating in DECA activities, my students
bave further developed -the skills that. they normslly .
_learned.on-the-job., * :

¢

By'participating_in DECA sctivities, my students heve

.learned tie.value of people working together to echieve

a comnon goal. .
As @ result of being in DE, my students now better
understand hov our free enterprise system allows us
to choose how we will earn a living and spend our

. incomes.

The DE program has helpéd ry students to velue more
fmerica's system of Democracy and Free Enterprise.
LN s o ’ #

The .DE program has helped my students to seé that

businesses have civic responsibilities to society,

such as helping to raise money for the United Fund.
” . : ¢

. The DE progren has helped my students to see that
‘businesses have noral responsibilities to soclety, -
such as providing safe and fairly-priced products.*

The DE progrem has helped my students to see that

'« businesses have social responsibilities to society,
such as providing jobs to people regardless of race, -

. color, or creed. . \

The .DE program-has encouraged my students to be loyal

to their employers. . ‘ ~ ’

wvith theixr employers and with other people.

The DE program has shéwn my students that they can
meke a contribution to society as an employee in the
field of marketing and distribution. -
The DE,pfogédm‘haé helped my students to dnaersthnd
the importance of pleasing the customer. _

’ : — Coo AW

[

Tﬁe‘bE pfogram hes encourasged my students to be honest °

o

e

N >

T2

wf'.w

w aQ

h

ap
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: ' 22. The DE program has helped my students to improve "1 2 3.4
SR their skills, thereby preparing them to be more L 3
B - efficient employees in the field of marketing i : R
. snd distribution. )

?ﬁﬁ The DE program'haa‘ helped my students t¢/see theé 12 3 k5
- wnlue of getting specialized training fOr Jobs .
in marketing and distributions '~ .

o, The DE jobs have provided my students with exper- -~ 1 2 3 4 s
i iences, such as stocking or selling, that were in —

keeping with their interests and godls in marketing

end distribution. - A ' ) : -

25. The DE pi'oér‘am helped my students to decide if they : 1 2 3 4 5
‘ wére really ¢apable of meeting their career goals .
_in marketing and distribution. e

26. The DE program helped my students to decide ff they . 1 2 3 b 5°
mere really interested-in their career goals in ’
marketing ond distribution. - ¢ ) e

27. The DE. program helped my students to decide if there 1 2 3 6& 5
night be another career goal for wvhich they would be - | . :

. better’ suited. - S “ )

\ “ ' . ' :
28. In the DE program my studengs were respected and 1 2 3 b5
v treated as individuals. . .
29, " The DE program helped my students to find and golve’ 1 2 3 4 5 '
- problems. that interfered with their lgarn;nz-at school : .
and on-the~job.. - ' : '

. \ «
30. The DE program provided my students with guilance in i1 23 b {
plenning their formal education in school. :

. '31. ' Through the DE program, ny .'stu&énfs have been advised 1 23 4 5 o
regularly as to their progress tovard their career goal:

. 32. The DE program has made my studénts avere of thev> 1 2 3. b /;
opportunities and careerg availeble to them im-—~ o
marketing and distribution. o N -
33. Through the~DE progfain, "my students have kept recdrds - 1 '2 IE 4* S5
A along with me, that show the progress end skills they
\_ . . have echieved. ' ,
b 34, I made sure that the time my students spent on-the-Job 1 2 3 L4 5
' did not exceed & normal WO-hour week.. .
35. I made sure that the time my students s:;)ent; on-thedob 1 2 '3 Y s .
left.them with enough time and energy to maintain their
grades in their other classes. '

4

o. .  | " o47R ’ é




36.

37.

" 38.

39.

bo.
. " stand why businesses exist. . , - —

b1,
k2.
43,

LY,

ks,

~ - \
. - - - llé
\/
, B SA A U D SD
The DE training sponsors provided my students with . - 1 2 3 y 5
reagl-life learning experiences while they wvere
on-the-job. . - ' ~ o
The DE programn helped my students learn how to better T R 3 4 5
‘get along with their fellow students end workers, . 'i
The DE program gave my students the o 'egtunity to use 1 3 4 5 .. )
thelr communication skills, such as spgesking, vriting, : . .
and listening, in the field of marketijng and distribution. .
The DE program gave uy students the oppcritunity to use 1 2 3 5
their math skills, such ds figuring discounts and sales ot

tax, in the field of marketlng and distribution.

i~

The DE program has helped my studentsqxo bettfr under- 12 3 b 5

The DE program has helped ny students to underétand how 1 2 3 h 5
conisumer spending can help determine the success or ' . .
failure of a bu51nCes. ' ’

The DE program has helped ny students to understand that 1 2 3 k4 5
competition emong businesses can increase the efficiency

‘of theee busid@eees.

.

The DE progrem has helped my students to-see heu other 1 2 3 L 5
.subjects, such as English, social studies, and meth,

can be used in the field of marketing end distribution.

The DE program provided adequate eqiipment and supplies 1 2 3 h 5
in the classroom that were helpfulvin learning. :

The DE program provided films, film strips, records, 1 2 3 4 5
end other audio-visual aids that were helpful in learnlnc.

-
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DISTRIBUTIVE EDUCATION COORDINATOR ' 120

- . 'FRQGRAM IMPROVENE!T QUESTIOHNAIRE

-] . +

-

-

1. Do you fe=l DECA is necessary in accomplishing the overall educational
ohicstives af the high school Distributive Education program? tihy?

/ B,

. o
. RN
s
. - v e

S (’

2. Vhat phase of DECA do you think is most beneficial to the DE student
1n-their-1earning about marketing and distribution?

-

3. that DECA,aEtiGities are “east desireable to you? Why?



PROGRAR IMPROVEHENT QUESTTCENAIRE

\

4. How do you re]ate or include DECA activ1.zes into your- instructional
pregram? . ' ] ,
T, _ A \ l e

[

5. Uhat suggestigas dp you have for improvement of DECA adtjv1t1es as they
relate to you:\ Cigtributive Education.program? N\

1. Do you feel there ‘is a neced for a profcssional organization for
Dlstr1but1ve Education teigpers in the State of Arizona?

&

) .Q' o """‘ : ‘ ‘ 132




POIRPAN THPROVENEHT PURSTINIRATRE

2. ‘What do you see as the relz of ARDET? . - | : '.u

.
R -

3. NAve you sanisfic

2
-3
a.
pury
N
w
»
=S
-

P

‘

jzficd with the present role of AADET? th?

S “ et

4: Do y5u feel their is adequate communzcat1on "amony AADET..members? | 5
If-no, explain. . i o

-

A\

5. Hhat sugacst1ons ‘du you tave for 1mrr\venent of AADET's vole for DE' |
coordinators in Arirena? . S

P b . * -
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PROGRAM IMPROVEMFNT QUESTIONMAIRE - ‘ ; L. . ‘ 12} lo;‘
‘V,‘ State Department _' o B B ) ‘

s+ Y. Uhat do you see as the role of the State Denartment of Educatwon in
cannectlon with your local Distributive Education program°

ot

. , T
v °
.Tu : .
A | T e .
2, Are you bdbiSflEd or gissatisfied wwth the role of the otate Departmonu
‘of Echation°«~VPy?
. o - : . : ° ) 0
' !: ) - 7 ' . \

| ° .- ' ", ‘- , :p "
.'. _"‘ j
P ‘ .

‘ 3; Po yeu feal their o ude aate com*unic«t1ons between the State. Department. -~ -
;1 and the evordinator? If no, axpialn. ‘

Y.

o
T

o L .
L ) : .
. .
. , . Do
’ wa ' %

B

134 .




PROGR:Y TMPROVENER Y QUEéTIONNAiRE \ - M L2 )
- 4. Do you feel there are préssures from the State Departheni concerning : .
) the operation of your program? If yes, explain. " ' |

ﬁ‘ .' . . L )
y - | L,

' M N ) e .
! - ’ . .

5, What'suggcstions do ynru have for imprbvement of tha StateADeﬁartmentfs'%
role as it ielates to the operation of your DE program?

. * * ‘
. o
+ ‘ ) .
i Eh .
hd . P '
. . [ 4%1( ‘ «~ ’ .
&
»
- a hd >
+ 4+ 0‘?
. 5, . i
Teacher-Education o . . ’
\ T

1. How could the role of the teachur-~ecucator be of more service to yuu?

4

q . . .- .
. J’ “ . ,-‘u
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“ROGRAH IMPROVEENT QUESTIOMMAIRE T . 125 '
2. Do you feel thére is adequate commimicoiions with the teacher-aducateis
1f not, what suggestions do you have for improvement of gomnunications:
i . B ' . » b.
d . L 3
.:g .
— - + A
[ 4 ..
. , ! .
. . ] - . d L [ X .
3. Would you like to sce more in-scrvice workshops provided? If yes, vhat
< - kind? ‘ ' :
- ., 70 . .
a . u
. ~ . L
YR ,
‘ s . ' R .. ‘
. . Y . . * o
. 4. tould. you like %o sez more professional DE courses offered by the
. * universities? Vhat kind? . : L - C.
- N - o \D . A . - .
. - . . . B :
; P , s
o Q -
S b
“ %, Uhat spgge‘stions' do you have for improvement of the teai:ller-educator , .
function? , , ‘ .
- 0 .
. . , - oo ) )
- 7 :
P LY . ] d [
‘ - ‘ ) v /- i
- . ' ‘, / A
o .o -, s
. : s
1 E'; .
4
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* PROGRAM IHPROVEMENT QUESTIOHHAIRE'

School Adm1n1strat10n '

LN

1. that do you see.as the role of your sch001

. .
9

3. Do you fee1 -your admln

supports 1t7

»

5. Hhat changes would you tike to° <ee_1n the u]ace you% pronram ho]ds

-

b

- e

]
'

+
'!S..'a“

0

apion7ﬁndefstahds your - pfogram and}s@rongiy )

" 4., How could this bz improved?

L]

N

w1th1n the schoo] env1r91ment?

-

2. How could this relationship be improved?

H
/
4
, s
)
-
7
y Ty
» f -
e -~
P
e
4.
R

"

g

.

Ty

é

-

N -




OGRAi WNPROVEW[NT QUESTIOIIAIRE. '

Schoo1 Adm1n1strat10n ~" T , ‘ Lo
/ 1. Hhat do you see as the role of your school adm1n1strat1on to your prog-am
' S
¢ [ e
® 14 ' M
‘8
2. How could this relationship be improved? - '
’ { “ 0 o . o ‘ -
v , * b‘ ' ’
. - R - - s p
r ) -
- * ' - o ! : .
3. .Do ye 1 your. adm1n1str tion understands your program and strqu]y
. suppor it? o o S . o
4, Hcw could this bz improved? - - .
& ' o i '
1.3
rl L3 ‘ @

5. Uhat changes would you 11ke to see in the place your pro«ram ho]ds
w1th1n the school enV1roﬂment? v

LY
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PROGRA' TMPROVEMENT GUESTIONMAIRE - - B
; ’ - K . : o ’ * » e . N T ' .\‘ -
. - .Additional Comments, questions, .conceras, etc. = .-
’ 4 . ‘. L. ' s . » Y 7 ) !
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S DECA - . R
C : . Q U E ) T I O N N A I R E, A o w

-

Dur1ng the past several years there has been growth and deve]opment of- the activity
in distributive education called DECA -(Distributive Education Clubs of America).
In order to furtheyr deve;Apfthe qya]1ty educational programs that will be bepeficial
_ to the sjtudents and schools, it i5 necessary to.know as much as possible about how
; BEEAStu ents and, adv1sors view the. act1v1t1es‘and funct1ons of the organ1zat]on
" N 4 0. . R t

- ~This questlonna1re is des1gned to produce some information in this area. We are
. interested.in YOUR BELIEFS regarding certain FUNCTIONS AND OPERATIONS OF DECA. We
are very interested 1gfwhat you think, not what ‘you th1nk other students or adv1sor5
“think. - _ -

" You will be asked for your opinions on a variety:.of situations and act1v1t1es Some
.0f .these may not apply to your school, but we would 1ike YOUR OPINION on them '
anyway. If the particular type of activify is not undertaken by your organ1zat1on,
then poss1b1y your belief towards this-activity is not as strong .

0~'

-~ -
9

. HEREARE THE ANSHERS TO CHOOSE_FROM

o

T - STRONﬁLY'DISAGREE 2 DISAGREE 3 UNDECIDED 4 AGREE . 5-STRONGLY AGREE’

Remember “there are no r1ght and wrong ansvers., Choose the answer wh1ch is -
appropriate fqr you.

« DIRECTIONS: At the right of each statement, circle a number from 1 through.5,
: thereby indicating your extent of agreement or disagreement with the.
" . statement. READ THE STATEMENT CAREFULLY. It'tds 1mportant that you -~
N - ijndicate your true extent of agreement.

SDDUASA
1. A1l regularly enrolled distributive education students.should // -

automatically become members of the local DECA chapter. 12345
’ . 2. The employee- emp]oyer banquet should;be a h1gh priority function
. . of the 1oca1 DECA chapter activities. : ‘ 12345
p

T 3. The DECA adv1sor should meet frequently on an informal basis, w1thv
- the school curriculum director, vocational director, or pr1nc1pa1
to discuss the value of the c1ub activities. o 12345

4, The DECA chapter shou]d present an annual assembly program to the
sophomore students to inform them of the functions and operat1ons .

of DECA. ‘ 12345
) 5. Expenses for materials and supplies for DECA contests should be Co
' provided for the students through the school budget. 12345
4 6. There should pe at least one regu]ar]y scheduled meeting per month |
.o ‘of the advisor and DECA members. ’ 12345
Q .- . . ‘ ’ 1 40 .

: @
. M . :
" ERIC o T
. ' .
Arui et provd c ) ‘ . ! X
‘. Lo e
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' ’ SR _ , . - SDDUASA

7. Students enro]]ed in the distributive education program should be ' .
~ vocationally. or1ented students on]y, rather than co]]ege bound
students. . _ 12345

'8. An advisory committee- of businessmen ‘and commun1ty representat1ves ,
~ should be se]ected to work with the ]oca] DECA club. . 12345

0 The DECA advisor. should submit the chapter S p]ans for the year 's
activities to the business education department chairman. 12345

> 10. Chapter or club activities -should be a part of -the regu]ar
r"*‘dqstr1but1ve education classroom work 7 12345

11. ~The local club should regu]ar]y prepare a lpcal thapter schoo]
newsletter for distribution to members, other students, and
=" faculty. B . 12345
12. >Chapter,members who are regional contest winners should receive
e financial support to attend the-statewide conference. , 12345

‘13. Regular announcemants.regard1ng the act1v1t1es‘of DECA should be

- made over the school pub]1c address system : . 12345

-

14. A gu1dance counse]or, curr1cu]un d1rector, vocat1ona] d1rector, or
principal’ shou]d be \nv1ted .to speak to the chapter members each ‘
year. ) ‘ . 12345
15. D1str1but1ve education courses should a]so be offered on an ‘ '
"elective" basis to all students. - - 12345

6. A regular schedule of DECA d1sp]ays shou]d be set “up per1od1ca1]y
within the schoeol and the community to promote DECA: 12 345

17, An initiation and installation ceremony for new members and .
officers should be an annual function of the local club. 12345
18. Associate and honorary DECA membersh1ps should be g1ven to :
deserv1ng rec1p1ents from business and the community. : 12345

"19. The DECA advisor shou]d teach merchandising students as part of o
his school ass1gnment _ , ) v . 12345

20. - The chapter members shou]d be g1vena§uff1c1ent in- c]ass time to-
' . prepare for local, state, and/or nat1ona] compet1t1ve events and .
_contests. ° . 12345

-

1

21. The chapter should regu]ar]y provide 1nformat1on to the local
.. media (newspaper, radio, tePeV1s1on) regarding the DECA activities
and funct1ons. ’ 4 . o 12345

’ éZ.. DECA meet1ngs shou]d be he]d dur1ng a distributive edycation ,
classroon period. . Y2345

Toam -




23,

24,
25.
26.

27.

28.

29.

30,

34.

35.
36.

37.

38.

\

The local DECA chapter should present a program to the local
chamber of commerce -or merchants, service, or other cific

‘-organ1zat1ons dur1ng the school year..

Each officer ‘of the 1oca1 club should be employed in a re]ated

distributive occupat1on during his. termg1n office. "-

The DECA advisor should receive re1mbursement (additional pay) for
the time he spends after school hours for DECA

~A11 chapter members should be requ1red to attend the local, or”

regional contest program held prior to the state conference

An amount of time should be scheduled to discuss DECA functions
and operations dur1ng regu]ar d1str1but1ve education class
periods.

The club should present a program descr1b1ng its act1v1t1es to the
Jﬂocal Parent-Teacher's Organization (P.T.0.). A

The Tocal DECA advisor should recruit prospective distributive
education students from other parts of the schoo] program in an
effort to build up the chapter. . '

Atlleast two outside resource persons from the‘comﬁunity or.from
business should visit the 1oca1 club each school year.

Officers for each schoo] year should be elected near the end of
the preceding schoo] year.

The DECA adv1sor shou]d schedu]e meetings with guidance personnel

to discuss program objectives and activities.

‘The local school board should provide school fnnds'to support

local DECA contest winners from its school to attend and compete

at the Annual Arizona Career Education Conference
"f

The classroom curriculum should be p]anned so that related contest

events are reviewed and studied in class prior to local, reg1ona1
and state contests

. If there- 1s more than one distributive education teacher in the -

same schoo] the DECA advisor should be se]ected by the students

Awards or appreciation certificates should be g1ven ‘annually to
contributing faculty, bus1ness, and commun1ty leaders. :

Prior to each*genera{ membership meet1ng, the DECA advisor should
meet with the DECA officers for consultation and advisement.

Ideally, students enrolled in the distributive education program
should”be admitted on an application and interview basis.

SDD
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3.

40.

41.

a2.

L#&

44,

45,
46.

47.

48.

49.

50.

51.

52.

53.

, . , : . N
The DECA president and advisor, guidance personnel, curriculum
director, vocational director, and the principal should meet early
“in the school year to discuss objectives, operations, and

functions of the local DECA chapter

- -

. : ~ .

‘The DECA advxsor should be a11otted re]ease time to devote to

-

advisory duties and respons1b1]1t1es , . e

The distributive educatjon coord1nator rather than the marketing
teacher, should be the faculty advisor to.DECA.,

Selected club representatives should atténd and part1c1pate in the
Arizona Career Edutation Conference each year.

In d1str1but1ve educat1onj§Rh§es, time shou]d be, prov1ded for
DECA members to wgrk on varxous DECA projects.

-A]] students shou]d know and understand the DECA cneed

DECA activities should be recogn1zed as a part of the tota]

~educational program in distributive education.

DECA activities shou]d teach members to serve as 1eaders and
followers. - ;d%f

A goal of DECA should be to further promote education in mirket1ng
and distribution which will have a direct effect on occupatxona]
skills. _ - . )

Distributive education students have common objectives and
interests in that each is preparing for a related career 1tidﬂ!
field of market1ng and distribution.

The local school chapter should be the "show window" for student
achievement and progress in distrijfutive education.

DECA members should be glven the fopportunity to'part1c1pate in
many activities designed to instruct h1m to be not only a 1eader
but also a fo]]ower. .

The club officers should be drawn from the senior merchand1s1ng
classes of distributive education. é’

DECA members should Tearn to necogn1ze their ob11gat10ns to the
community in which they live, and become involved in act1v1t1es
aimed at commun1ty bettexm nt.

Part1c1pat10n at special conferences and conventions should be
open to all students who receive the approva] of the chapter
adV1sor.'gs

o
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.. | . ShDUASA .
Each chapter member should have a general knowledge and | ‘
understanding of the duties and responsibilities of each chapter
~ officer. . 12345

The facu]ty adV1Sor shou]d be responsible.for 1ns£ruct1ng newly- _
elected officers in their duties and providing 1eadérsh1p training ' T
for the 1oca1 members. N . 1 2345
Colllege bound students should be encograged to.enroll in at least .

one distributive education colurse. . e \Q 234

(3,

. 'D1str1but1ve ‘education- should also be recogn1zed as preparat1on \ .
for advanced study at the college level, as well as preparat1on |

for job entry or advancement. ‘ - 12345
Only non-college bound students shou]d be enrolled in d1str1but1ve

education. _ - :

The®advisor should provide contest participants from his chapter

~ with guidelines, adequate assistange, and class tlme for

eompet1t1ve DECA activities. ‘ 12345
A local h1gh school chapter shou]d fu]]y f1nance its own‘ ‘
~operations. | . 12345

State off1cer cand1dates should be juniors, rather than sen1ors,’
so that the elegted’slate will be h1gh school (not college)
. Students. 7 ' . 12345

AN d1str1but1ve education merchandising studénts should be - s
required to be members of DECA. 12345

L]
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Directions: Plegse read each qu
. is the closest or v

- check mark in the s

1. How many students are enrol
your school?.- :

[
L4

Under 15

e ———————

————————

16 - 25

Y

26 - 50

——————————

Under 15 <

e ————r—

16 - 25

——————

143

-

». 26 - 50

h What proportionAof the dist
Less than half

hich best describes y
pace provided.. Do no

. P
led in the distributi

51 - 75

76.- 100° !

> Over 100 @

¢ ? w 7

&
o : | - . 134

FOR DECA CHAPTER ADVISORS ONLY A T
estion carefully. Selectr.the one answer which ~

our answer and place a.
t'omit any guestions,;-

4 !

vé education

P

. N
cpursés in

L

P \ v

il

How many_sxudgngs are currehtly'enrb]]ed~as memBersqbf DECA? -

5] - 75" b

76 - 100 -

~ Over 100

o

ributive education co

More thah

e —————————

Half to three quarters o

Including this year, how ma
in your sthool?

One

£ mmm———

t——————

Two to three_

Four to fiveﬁ

How many formally scheduled
school year with the guidan
regarding the'functionsvand
None '

—————

One’

————————

A1 of th

ny years has the DECA

E4

. Six to ten .

C— e
8

et . - . )

@ : <

ettt

. v T B "
urses offergggﬁéiyou teach?

three quarters

pa———

e courses -

JRL SRS

chaptér been in operation

et ——————

" OveR ten

—————

meetings or conferen

ces do you usually have per

ce department and/or with administrators

operations of DECA?

. Two

SN

r—————————

. Three or more

amr———————

-
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How many other:D. E -teachers 1nstruct d1str1but1ve edueat1on classes

.- besides yourse]f? :
None -~ . f o Three . R
One .~ -, . . Four or more

Tio

-
w

How" many" reglona] contest.wInners did your chapter have dur1ng the last
school year {1973-1974)7 , .

-

. |- . . .' ?
None © Six to ten . -
One to two =~ .~ Eleven or more

Three to'five o

How many d1rect state contests (no area e11m1nat1on=) did your- students .
enter at the last state canference?

" Nome . - __._ . Six to ten -
One to two . L - Eleven or more N
p) . S ) o - .
Three_to‘fiveg. . o co T ./

]

'fWhat tota] number of contestahts (area winners and direct entr1es) did your

,Three to five

chapter enter. at the last state conference?

None S Six to ten

P

One to two - Eleven or more
—_—

wh1ch of the following best descr1bes the popu]at1on of the commun1ty in
vihich your high school is located?

" A large city (200,000 population or more)

Suburb of a;]ahge city (withih Zﬁymi]es)
Medium size city (50,000 - 199,000)

Suburb of a-medium size Clty»(w1th1n 10 m1Tes)

o .

" A small city or ]arge town o . '\% . .

Small town and/or rural area
‘ " r . 4. -

- F~ 146
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11. Does your chapter have an adv1sory comm1ttee from the local community
. ‘and/or )local bus1nesses7 :
o
. : N ' '
Yes . . g No

'
.

12. Which of the following be\t describes the family econom1c background of “the
. students enrolled in your: schoo]? : ,

L)

.\ o °
- Very Tow incomes . Medium‘inepmes
Low incomes . Above medium inhcomes
2 - . - .
Medium to low incomes .

. 13. Which of the’fo11ow1ng best describes the fam11y economic background of the
students enrolled in d1str1but1ve education and DECA? )

~ Very Tow incomes Med1um incomes
Low incomes : ' Above medium incomes
Medium to Tow incomes

14. Apprdximate1y what percentage of the students in your school are non-white?

0% o 26 - 50% _
1 -10% - 51 - 75%
1 - 25% - 76 - 100%

15. Approximately what percentage of the students in distributive education and
A DECA are non-white in your schoo17 -

&

0% - <t 26 - 50%
i T T
Qo% . 51 - 75% , __.
. 1 - - 25% . 76 - 100%

-

1

16. Do you coordinate the co-op phase of the distributive education program?

Yes - No

———————

-

17. What is the ratio of girls- to boys in your distributive education program?

Indicafe here




1s.

19.

-

What is the rat1o of g1r]s to boys in your DECA chapter? R

'Ind1cate here

How many times has your loca] chapter or officers. addressed the local
chamber of commerce, service club, businessmen's assoc1at1on, or other

c1V1c-serV1ce clubs during the past school year?

%

Not~at all Ll Once = ' -%, TwWo or more .o ¢
20. Has your chapter been 1nV0]Ved in other re]ated civic act1v1t1es this past
- year’
.Yes ;: o No
21. Approximately how many hours do you ‘regularly spend per week (excluding 8
contest preparation) d1rected towards DECA act1v1t1es outs1de of the
c]asstoom per1ods7 '
JA'ﬁ,,Dne hour . ~ Six"td ten hours - 1
Two hours I . Over ten hours .
Three to five hours |
'22. What percentage of your D.E. students are bound for further educat1on after
. h1gh school1? =~ . Co,
0% 4 - .o N - 258
A - 5% . 26 -50%
6.- 108 _ . Over 503
23. Approximately how many hours do you spend per week dUring contest

preparation time, outs1de of the regular classroom period?

One hour _____._;L Six to ten hours_ v
Two hours ) Over ten hours
Three to five hours .
. |
Ve

b

- | 148 :
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24.” Approximately how much.conference-tine do yoy. spénd with your:full slate of
- DECA officers in advisor-officer meetings? - - a .
None . . K] . " - ( Once ‘a' /mogth .-»‘ ._,v‘- . . . .o . .,//~
- L S L e TR e
o - Once a week, X . Other. (specify)
25, Male , - ¢ .4 cFemale o e e e
26. Including this year, how many years hiave yol begén-a"DECA advisor?
; One. - __- Five '~ -, & __ Sy ~
¥ “ | oot v . v ~a . Lo - \ - < §
Two I A - . Fi V_E: tO ten o i T
< Three - o Ly © Ten and _'vébove o e o
’ Four ' _. T4 g '
9—-—f——— . “ : -
- e . ) ~ * . F . ) *
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) * ‘ § - T - DECA N - . . ‘M-"
R " ; STUDENTS - ABOUT YOURSELF ., -
. ’ o ¢

» -

| Directions: - Please read each question carefully. - Select the apprébriate ans

' . for you and place a check mark in the space proviged. Do not'om¥t

- any questions. -

. «
’ a

1. What was your age at the beginning. of this school year? .

wer

. o §° / : v
Under 16 - 18"years < 0 - "
16 years ros - Over 18 4 ' L
: - o - . 4 v, e ?.
17 years ' s
™7 2. What i‘$>'y0ur' sex? . L .
Fema 165 " Male ' ' [
. . o . S e N “ e 1’ Ac
' - - Q . B .
*3. Including this ygac as one, how many years have you been-a member of pggﬂzfd Ceple
None ",_ . - One _ Tvwo ~or
4. ‘Including this year as one, how many yeprs have you been enrolled in

distributive education? o ) . A

In first year o Two years ,

. ’ . —~—
*5. . Did you have any prévious knowledge of or acquaintance with distributive

education and/or DECAMbefore your‘enro]lment in D.E.? //’/'

Yes ) o S No . = '

1 : ® ‘ .4'¢.‘ « o '
6. Did.anyone provide you with information about distributive education or "
DECA before your enrollment in'D.E.? : : : ‘
~ G L '
o Yes : N <~ No :
Y ot 9 ) ‘ o ’ . . . [
7. (Answer only if you- answered item 6 myes.") -Hiich of the following was
your main.source ofoinfor@ation.about distributive education?
“CFamily « L Friends-studénts .
' , s - e . “L
Assembly »  D.E. ceprdinator B
o ‘Q "Guidance = . -Other (spgcify) ‘ -
\ Publicity | e e p
: LY o AN 150 »




.

12, -

13.

.

9.

'“‘ year subJect as- one.)

None ] i 1, -, 2 ' - .
_— ‘ —_— L — .
e 3 T . 4 or more ", R S
S ' : R L R . B .‘ - . ! - : . ' !
A . . o S . v oo . { "

reta1]1ng, serv1ce) it ”
g - - » . L ‘ Rt »

Yes” = - .  No

. .——.T_‘-,—.-— . o ; ' ] .

“wadv CA one of the factors that 1nf1uenced you in dec1d1ng to enro]] in
disty but1ve education? - .’ . ‘ , A

None . R Fa1r1y '
. . . L Ve
.Slight1y‘&7 R H1gh1y" .
. y
Are you p]ann1ng to attend co]]ege after h1gh schoo] graduat1on7
. . . LR
Yes | - N - Not sure
B o [ ° : EY | -
0’4
" N ' ’ % o - .
5o S \\ °
» " -
. N * \ b
h § - -
. K] v‘ . N
h XS . .
| [T 45 o
o e. .
AII

What is ‘your career goal? KExamp1e; buyer,'retaileh; manager )
., - }n ! . ! . . . -

! . ) .L> .
Indicate here A Lo ® !

Inc]ud1ng th1s year, how many bus1ness subJects other than D.E. have you
taken’ (Note: Include subjects in Junior High School. Consuder a half

AR . B '\

Are you current]y emp]oyed 1n a dqstr1but1ve occupat1on’ (Exampié:‘

3

¥es_-‘ . N L .. 'Not sure

B
B ——
' .

a

-

To what degree do you-feel you are comm1tted to a future in distr ibution?
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| .. BUSINESS COMMUNITY QUESTIONNAIRE ‘

v
R 4 . <

) .."'9-'
‘Background

4 Distributive Education is a public school program of instruction which
. enables those enrolled to learn about marketing and distribution. In-
“addition, the Distributive Education ‘program aids in . improving the
techiniques of distribution and creates an.understanding of How marketing
and distribution fits ipto a free competitive society. Upon completion of
training students enrolled in Distributive Education:programs are employed
in the field of marketing-apd distribution. B :
There ‘are basically three levels of study in Distributive Education.
They include: - o N : - _ :
ot ‘1. High School Distributive Education (11th-and 12th grade)
. 2. Copmunity College [tidd1e-tianagement -Distributive Education

3. Adult Distributive Education (usually, for retraining or supplying
additional training) : - S .

_ Each of theaaboye prograns is aimed at different entry 1eve1-job§ in
marketing and distribution. . S A

S This study focuses on the curriculum taught within the high- school
- Distributive Education program. As a businessperson working within the
field of marketing and distribution, your feedback is extremely important
to this study. Our main goal-in this. part of the study will be to secure .
opinions from representatives of the business community. Ve are attempting
to determine what should be taught at the high school level of Distributive
Education so ‘that the program will achieve its goals, to. prepare young
~ people for entry level positiops-and for careers in.marketing and distribu-
tion. . . .

- n

-

0 e E . oo &




A. .

.

Business Community Questionnaire : B

The following is a list of topics and-sub-topics that are often taught.
* within a high school distributive education curricilum.

Please place

- & check mark (" .") in the column ‘where “in your opinion the main topic
(i.e., Advertising) can best 'be learned. - In some cases you may find

it necessary to. check both columns. :
to their importance as you see them in a high schoot DE program of

¢ instruction.

4

-~

* Best, Learned |
-on the Job

L

Best Learned
in the Class-

room .

-

"2. Business Organization and Ownership

Then rank the sub-topics according

1. Advértis%ngv' )

—_ History of N . .'

__;__Purpbse of , e ‘ - o .
" Types of advertising media

. The retailer and advé}tfsfng-

) Principles involved:in preparing of an ad -

____Other - Please specify

-

Q° ’ N
o "

T Forms of ownership - . -
'____;LegaT aspects of disfributioq

PRCEEEY

ypes of retail stores - - o

—
” v

e Store organization

T History of distribution and free enterprise

Y

 *Other




Best-Learned//;

on the Job~

Best Learned

in tle Class-

room

3.

’;4.ﬁ

Business Services -

_Credit Bureau

"Methods of collection
5 Bankingefj e

" Bookkeeping

d Otheﬁ i . i

.8

:';(.

Economics of Distribution » |

. 8 .
Comparison of economic systems

Laws of SUpply é;d demand

Nature of .Free Ehterpr1se System

1

Bus1ness qyc]es

. Study of stock market

3

-

Other N

. @ !

R 4 14
. . - -

Human Relations

[

Communicatiohs . o

Leadersh1p technlques

ww

Mot1vat1on L

T |

Dec151on Making o 4;

o Gett1ng a]ong with others .

Cther . =

-




'Vl.

’

. Best Learned | Best Le&rned
- on the Job in the Class-
| room

6 Merchandlslng . .

Study of the buying functlons : :' Co

_____Rece1v1ng, checklng, marklng.merchandise
______Store 1ocat1on, layout, and equipment

-

Market research o ' . , .

Store operations and management e

‘>0ther : - . | S
7. Herchandising Hath . e

3'__*__§ésh register training =~ .. ' o
—__Making changé ‘
___;;Mark up and mark down
—__Basic arithmetic R S o E

Inventory Control “ ‘ "

Othef

-~ 8. Sales Promotion
_____Definition and purpose |
_____factors in successfu] sales promot1on | R
_h___;[ypes of+ sales promotion

- i.aiSales promotion campaign
__;;_po‘; Qales promotion

Other

155
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‘Best Learped | Best Learned v
on the Job in the Class- B . :
room B . ' ‘ -
. ' . L -~
- 9. Salesmanship and Merchandise Information ’
R Prospectihg and customer ana]&sis
_ j ] Product knowledge
e . Steps in selling process -
"~ Suggestion selling . {\;L
Sales demonstrations and critiques.’
\ Other . wr iy
\ . -
B, K
10. V1sua1 Merchand151ng ’
@ o
e lmportance of d1sp1ay o Y e
_ Design-pr1nq3plesw_ ey | .
‘ b - Window display-. . . 4 g
° 7 ___ Interior display | i o
v Other W- I
‘ ", 1. Other
B. Place the fq11ou1ng subaects in order of 1mportance as they shou]d be taught
in the High School D.E. program : ‘ ,
Advertls1ngv o o Sa1esmansh1p and Herchand1se
L A Informat1on
Business-Organization and Dunership . , .
| Bus1ness Services . * Visual Herchandising
ECOHOmICS of Dlstrlbut1on . - Other B
. , Human Re]at1ons ‘ .
' Merchandising

l

Merchandising Math

B>
9]
op)

Sales Promotion - —

'-.l
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“ ’ :
C.. If yab have further 1nformat1on or comments that you can poss on tg make the

Distributive Education program at the high school level more effective in ,
the needs of the business you represent, please do so in the space
|

meetin
ptgzjggd below. ’ _ .
' . : .
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